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Introduction

This guide outlines a professional development plan to help you understand and use The Continuum of Literacy
Learning, PreK-8: A Guide to Teaching. The guide is designed for school-based staff developers to use with
teachers, but it can also be used by a study group of colleagues, by literacy coaches, by district leaders of
professional development, or by administrators. Of course, the guide may also be used by individual teach-

ers to familiarize themselves with the continuum as they plan for teaching and assessing learning.

Purpose of The Continuum of Literacy Learning

Irene Fountas and Gay Su Pinnell created the continuum to help teachers construct a common vision for
student achievement across grade levels PreK—8. With this shared vision, teachers can work together to
provide the powerful teaching of a specific body of behaviors and understandings that students in prekinder-
garten through grade 8 must acquire to become highly effective users of oral and written language. The
continuum is a foundation for setting clear learning goals and planning specific lessons for students based
on those goals. The continuum also makes possible a close articulation of the literacy curriculum within and

across grade levels.

Versions

Three versions of the continuum are available:
1. The Continuum of Literacy Learning, Grades PreK—2
2. The Continuum of Literacy Learning, Grades 3-8
3. The Continuum of Literacy Learning, Grades PreK-8.
The third volume contains all of the material included in volumes 1 and 2.

In addition, the following books and materials offer further in-depth reading and support:

® Fountas, . C., & G. S. Pinnell. 2006. Teaching for Comprehending and Fluency: Thinking, Talking, and Writ-
ing About Reading, K-8. Portsmouth, NH: Heinemann.

® Fountas, I. C., & G. S. Pinnell. 2006. Leveled Books (K-8): Matching Texts to Readers for Effective Teaching.

Portsmouth, NH: Heinemann.

B Fountas, I. C., & G. S. Pinnell. 2009. Leveled Literacy Intervention, Orange, Green, and Blue Systems.

Portsmouth, NH: Heinemann.

® Fountas, [. C., & G. S. Pinnell. 2010. The Fountas and Pinnell Leveled Book List, K-8. 2009-2011 Edition.

Portsmouth, NH: Heinemann.
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B Fountas, I. C., & G. S. Pinnell. 2009. The Fountas and Pinnell Prompting Guide Part 1: A Tool for Literacy
Teachers. Portsmouth, NH: Heinemann.

B Pinnell, G. S., & I. C. Fountas. 2003. Phonics Lessons, Grade K: Letters, Words, and How They Work.
Portsmouth, NH: Heinemann.

B Pinnell, G. S., & 1. C. Fountas. 2003. Phonics Lessons, Grade 1: Letters, Words, and How They Work.
Portsmouth, NH: Heinemann.

B Pinnell, G. S., & 1. C. Fountas. 2003. Phonics Lessons, Grade 2: Letters, Words, and How They Work.
Portsmouth, NH: Heinemann.

® Pinnell, G. S., & I. C. Fountas. 2009. When Readers Struggle: Teaching That Works, K-3. Portsmouth, NH:

Heinemann.

® Fountas, I. C., & G. S. Pinnell. 2004. Word Study Lessons, Grade 3: Phonics, Spelling, and Vocabulary.
Portsmouth, NH: Heinemann.

B Fountas, I. C., & G. S. Pinnell. 2001. Guiding Readers and Writers: Teaching Comprehension, Genre, and Con-
tent Literacy. Portsmouth, NH: Heinemann.

B McCarrier, A. M., G. S. Pinnell & 1. C. Fountas. 2000. Interactive Writing: How Language and Literacy
Come Together, K-2. Portsmouth, NH: Heinemann.

m Pinnell, G. S., & L. C. Fountas. 1998. Word Matters: Teaching Phonics and Spelling in the Reading/Writing
Classroom. Portsmouth, NH: Heinemann.

B Fountas, I. C., & G. S. Pinnell. 1996. Guided Reading: Good First Teaching for All Children. Portsmouth,
NH: Heinemann.

The Continuum of Literacy Learning brings together very specific understandings that are developed across
all of the instructional contexts included in the publications listed above. The continuum presents charac-
teristics of texts that students read and write and goals for teaching for each grade level and for text levels A
through Z. The books listed above provide the theoretical foundation, characteristics of learners as they develop
over time, and numerous suggestions for how to teach. See also, this website:

www.fountasandpinnell.com

Materials for Sessions

We suggest using some existing Heinemann materials, such as DVDs, but you may also want to substitute
your own student writing samples and DVDs of teaching from your own school or district. The more you
can focus your study group or professional development session on issues relevant and familiar to the group,
the more interesting and effective it will be.
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Sessions will go more smoothly if all participants have the same edition of the continuum. Using the same
edition makes it easier, for example, to refer to specific page numbers. If primary teachers have the green
book and intermediate teachers have the blue, you could work with two separate groups. But, more often,
you will want to engage the entire elementary and/or middle school staff in considering the full range of
development across many years. Once all teachers begin to think of each new kindergarten class or every
graduating fifth, sixth, or eighth grade class as “our students,” a great deal can be accomplished, but only
if they work together.

You can work across grade levels PreK-8 by providing the PreK-8 continuum for every participant. Or
you can assure that each person has either the PreK-2 or the 3-8 continuum and is sitting close enough to
someone with the other continuum to share. To facilitate the process, we have included a chart with cross-
referenced page numbers on pages 11-12 of this guide so that you can quickly find the correct page for
sections in all three volumes.

In all of these sessions, you will find a box with “directions” that you can use as you work independ-
ently or in a small group. If you are leading a small group in an informal way, you can guide participants
through the process. If you are leading a larger group, you could print direction sheets for tables or display
the directions as PowerPoint™ slides. Of course, you can modify these activities to fit your group.

Sessions

Time estimates are listed for the sessions outlined in this guide, but the amount of time you spend will
always depend on how much interaction you have in your group. You may want to break the sessions up
to make them shorter or combine them to continue over a number of days. You can select particular activ-

ities from the sessions or use them in any order.

4 + Introduction ©2011 by Irene Fountas & Gay Su Pinnell



Study Guide for The Continuum of Literacy Learning, PreK—8: A Guide to Teaching

Orientation to the Continuum

Estimated Time: Approximately 1% hours

Introduce participants to the continuum by providing a fast “walk-through” so that they understand how

to find information. The idea is not to spend a great deal of time on any one continuum, but to learn how

the whole volume works. You will want to use the page number cross-reference chart on pages 11-12 of

this guide.

Another way to use this session is to read the short introduction to the organization of the whole

book. Then take the introductory activities and move them to the beginning of a more in-depth ses-

sion on each of the continua.

Introduction to the Whole Continuum
(approximately 20 minutes)

a. Begin by having participants explore the introduction
in “jigsaw” fashion. Have them work in groups of four,
with each person assigned to read a short section and
then share the information from it. See Figure 1.

b. If you are using the PreK—8 continuum, you can also
have participants read and discuss the section enti-
tled Ways Administrators or Staff Developers Can Use

the Continuum.

Now begin to explore the structure and organization of

each of the seven continua in the book. Spend about ten

minutes on each section.

1. Interactive Read-Aloud and Literature Discussion Continuum

a. It is important for participants to realize that this
continuum covers both interactive read-aloud
(which always includes partner, small group, or
whole-group discussion) and literature discussion
(book clubs). In both instructional contexts, talk

supports learning and provides evidence of learning.

b. Working in small groups, have the participants
look at the general framework for the continuum.
See Figure 2.

FIGURE1: Directions for Exploring the Introduction

1. Reading Process
2. Oral and Written Communication
3. Organization of the Continuum

4. Ways to Use the Continuum

Work in groups of four. Have each person in the group take one of the sections listed below.
Read for five minutes.Then share the important ideas you gleaned from the section that you read.

©2011 by Irene Fountas & Gay Su Pinnell
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c. You may want to have the whole group share some choose a grade level of interest and look at it, pulling
of the most important text factors they noticed and out important ideas. See Figure 3 on page 7.

how the two grade levels differed in terms of cur-
riculum goals. 3. Writing About Reading Continuum

2. Shared and Performance Reading Continuum a. Writing about reading m,ay be independent, qlc‘
tated, or shared. For prekindergarten through first

a. Help participants understand that there are several grade children, it may also include reading the
forms of shared/performance reading, but all of them interactive writing they have completed.

involve using the voice to interpret the meaning of a . . .
& P & b. Writing about reading may take place in response to

text. Have them look at the definitions of the three : . .
books read independently, books read for interactive

forms (shared reading, choral reading, readers’ the- . ) . .
( & & read-aloud/literature discussion, or books read in

ater) on the first page of the introduction. guided reading.

b. Point out that the same text characteristics are also - o )
c. Writing about reading is closely aligned to the cur-

considered when selecting texts for shared/ per- . . .
riculum goals for interactive read-aloud and

formance reading, but, compared with interactive . ‘ -
guided reading. Students’ written responses to

read-aloud, the factors are applied in a different way:. . . o .
’ PP Y texts provide evidence of their thinking within,
c. Point out that this continuum is organized in the beyond, and about texts.

same way as interactive read-aloud. Have them

FIGURE2: Directions for Introducing the Interactive Read-Aloud/Literature Discussion Continuum

Remember that the goals for literature discussion refer to the talk that surrounds an interactive read-aloud as
well as literature circles and book clubs.

1. Work in groups of four. First, scan and briefly share your thinking about the general framework
for the continuum:

 Characteristics of texts (see the next two pages in the continuum for a description of each
of the ten characteristics). What do you think are some key factors?

* Curriculum goals (descriptions of behaviors and understandings to notice, teach for,and
support to help readers think within, beyond, and about the text you have selected).

2. Select two grade levels of interest (at least two levels apart) and look at the lower level first. Discuss:
* The characteristics of texts that would be appropriate for the level.
* The behaviors and understandings to notice, teach for,and support

3. Goto the higher level and look for changes in the demands of texts and the expectations for competencies.

4. Go back to the introduction to the interactive read-aloud/literature discussion continuum
and read the section on using the continuum.

5. Think about your students and work with a grade-level partner. What do your students know how to
do? What do they need to learn how to do?

6 ¢ Orientation to the Continuum ©2011 by Irene Fountas & Gay Su Pinnell
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d.As a foundation for understanding the contin-
uum, read the definitions for the twelve systems of
strategic actions (inside back cover of the PreK-8
Continuum or the inside front covers of Teaching for

e. After review, have participants jigsaw the various

genres for writing about reading at a particular
grade level and then look at some of the examples
in the book. See Figure 4.

Comprehending and Fluency: Thinking, Talking, and
Writing About Reading, K—8 and When Readers Struggle:
Teaching That Works). Since these definitions are

4, Writing Continuum

a. Here, writing refers to all of the independent writing

key to understanding the continua related to read- children do as part of a writing workshop. For

ing, they should always be kept in mind. young children, it may include shared and inter-

active writing as well.

FIGURE 3: Directions for Introducing the Shared/Performance Reading Continuum

In groups of four, have each person select a grade level of interest. As a group, look at the chosen
levels, starting with the lowest level. Discuss:

* The characteristics of texts that would be appropriate for the level.

* The curriculum goals (Behaviors and Understandings to Notice, Teach, and Support)

Talk about how you could use this continuum for planning. What specific goals do you think are
important?

FIGURE4: Directions for Introducing the Writing About Reading Continuum

Writing about reading is appropriate at all grade levels. It is a tool for exploring and sharing one’s thinking
about what has been read. Younger children will profit from shared or interactive writing; older students
will benefit from modeled (shared) writing as demonstration. Consider that writing about reading means
more than making an assignment. Thinking and talking are most important. Through observation of talk
and writing, you gain evidence of your students’ thinking.

Work in groups of four.

1. Review the twelve systems of strategic actions for thinking within, beyond, and about the text. What
aspects of thinking are easier for students as they talk and write about reading? What aspects of think-
ing are more difficult for them?

2. Divide the genres for writing about reading among the four people in your group and scan them
quickly. Share the definitions of the genres.

3. Walk through all pages of the continuum, just looking at the examples in the boxes. How is each one
more demanding than the last? How do they stretch students’thinking? When in your day could you
use writing about reading?

©2011 by Irene Fountas & Gay Su Pinnell Orientation to the Continuum « 7
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Writing about reading is important but it does not
take the place of independent writing in the writing
workshop every day The writing continuum is
organized differently from others in the book.

Participants work in groups of three.

They look quickly at the various genres included in

the continuum introduction.
Then they select three grade levels of interest.

Each person takes one section of the continuum that
relates to a particular type of writing about reading
and reads about it across three grade levels. Then the
participants share changes they have noticed. They
may note that some types of writing drop out as new

ones are added. See Figure 5.

5.0ral, Visual, and Technological Communication Continuum

a.

b.

Effective oral language skills are essential for success
in today’s world. Furthermore, advances in technol-
ogy increasingly require the integration of reading,

writing, and expressive competencies.

As they explore this continuum, participants
should keep in mind that even young children are
becoming increasingly familiar with different kinds
of technology. See Figure 6.

c. Technology creates a greater need than ever for

clear oral and written communication.

6.Phonics, Spelling, and Word Study Continuum

a. The Phonics, Spelling, and Word Study continuum

is consistent with the Phonics/Word Study contin-

uum that is provided in each of these volumes:

e Phonics Lessons: Letters, Words, and How They
Work, Grade K.

* Phonics Lessons: Letters, Words, and How They
Work, Grade 1.

e Phonics Lessons: Letters, Words, and How They
Work, Grade 2.

» Word Study Lessons: Phonics, Spelling, and
Vocabulary, Grade 3.

b. The continua in all four volumes of lessons are very

detailed because each offers a full year’s instruc-
tional program. In this continuum, a grade-level
summary has been created for quick reference.

. If you are working with the PreK-8 version of the
continuum, the entire detailed phonics and word
study continuum is included in the appendix along
with the language for each minilesson.

d. The continuum includes the nine areas related to

FIGURE5: Directions for Introducing the Writing Continuum

1.

The writing continuum can be used as a foundation for writing workshop minilessons and conferences.

Work in groups of three.

section of the continuum:

+ Selecting Purpose and Genre

+ Selecting Goals: Craft

+ Selecting Goals: Conventions

+ Selecting Goals: Writing Process

do as writers?

Select three grade levels of interest. For each grade level, have one person in your group read a

After taking about five minutes to read (across grade levels), share your findings.
What do our students already know how to do as writers? What do our students need to learn how to

8 + Orientation to the Continuum
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phonics and word learning. Working in the same 7.Guided Reading Continuum, Levels A-Z

group of three, have each person take three of the

. . . a. Remind participants that this continuum is organ-
nine areas to read quickly and then discuss the P b &

. . ized like the interactive read-aloud, shared and
content with the group. See Figure 7.

performance reading, and writing about reading
e. If your group is using the PreK-8 version of the con- continua. Once again, they will find text charac-
tinuum, go to the appendix and look at the more teristics and curriculum goals.
detailed phonics and word study continuum. Help
. - Note: Most prekindergarten children will be at Pre-A
the group notice the language for each minilesson.
Level. We have not provided guided reading curriculum

goals for PreK, but you will want to notice and encour-

FIGURE 6: Directions for Introducing the Oral, Visual, and Technological Communication Continuum

Work in groups of three.

1. Select three grade levels of interest. For each grade level, have one person in your group read a
section of the continuum:
+ Listening and Speaking + Presentation + Technology

2. After reading for about five minutes (across grade levels), share your findings.
How can | develop these competencies in several areas of the curriculum?

FIGURE 7: Directions for Introducing the Phonics, Spelling, and Word Study Continuum

Work in groups of three.

1. Each person selects three of the nine categories:

+ Early Literacy Concepts + High-Frequency Words

* Phonological Awareness + Word Meaning/Vocabulary
* Letter Knowledge » Word Structure

+ Letter/Sound Relationships » Word-Solving Actions

+ Spelling Patterns

If you are part of a group of grade 2-8 teachers, take only the last six of the categories and divide them
up by giving two to each person.The first three categories drop out after grade 1 because students
should have strong control of these by this time.

2. Read the definition of the category and then look for examples in one grade level.

3. After taking about five minutes to read and find examples, share your findings. How can I use this
continuum to plan explicit minilessons that reflect the phonics/word analysis skills my students need?

©2011 by Irene Fountas & Gay Su Pinnell Orientation to the Continuum <+ 9
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age important emergent literacy behaviors such as
those listed under Early Reading Behaviors on the
Phonics and Word Study Continuum.

b. You may want to have participants review the figure
Structure of a Guided Reading Lesson (page 224 in
PreK-8, page 44 in PreK-2, and page 44 in 3-8).

c. Also, draw attention to point 6 under General
Aspects: The specific descriptions of thinking within,

beyond, and about text do not change dramatically
from level to level. The gradient represents a gradual
increase in the demands of texts on readers. See

Figure 8.

d.Point out the glossary of terms at the end of the

volume.

1.

Work in grade-level groups. Use the text gradient to
identify beginning and ending levels for your grade.

Go through the beginning level considering
characteristics of texts, curriculum goals, and
suggested word work.

Move to the ending level for your grade level
and do the same. Do these levels define a year’s
expectations for our students? [You can adjust
expectations to fit your own school or district.]
How can | use this document to help me plan for
and teach small groups?

FIGURES: Directions for Introducing the Guided Reading Continuum, Grades K-8
Fountas & Pinnell Grade Level
LEVELS GOALS
A
B Kindergarten
C
D
E Grade One
F
G
H
|
J Grade Two
K
L
M Grade Three
N
o
P Grade F
Q rade Four
R
S
T Grade Five
U
\"}
w Grade Six
X Grades Seven
Y and Eight
y 4 Grades Nine
Z+ to Twelve

10 + Orientation to the Continuum
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The Continuum of Literacy Learning—Page Number Cross-Reference Chart

Section/Item
Text Gradient Chart
List of Continua
Systems of Strategic Actions Summary Chart
Purpose of the Continuum—Introduction
Content of the Continuum—7 Underlying Principles
Reading Process (across contexts)
Oral and Written Communication
Word Study
Some Cautions
Organization of the Continuum
Ways Teachers Can Use the Continuum
Ways Administrators or Staff Developers Can Use the Continuum
INTRODUCTION TO THE INTERACTIVE READ-ALOUD AND LITERATURE DISCUSSION CONTINUUM
Framework (Characteristics of Texts and Goals)
10 Text Characteristics for Interactive Read-Aloud
Curriculum Goals for Interactive Read-Aloud
Using the Continuum
PreK-8
INTRODUCTION TO THE SHARED AND PERFORMANCE READING CONTINUUM
Text Characteristics for Shared and Performance Reading
Curriculum Goals for Shared and Performance Reading
Using the Continuum
PreK-8
INTRODUCTION TO THE WRITING ABOUT READING CONTINUUM
Genres for Writing About Reading
Using the Continuum
PreK-8
INTRODUCTION TO THE WRITING CONTINUUM

GRADE BY GRADE CONTINUA

Purpose and Genres for Writing
Writing—~Craft
Writing Conventions
Writing Process
PreK-8
INTRODUCTION TO THE ORAL, VISUAL, AND TECHNOLOGICAL COMMUNICATION CONTINUUM
Listening and Speaking

Presentation

©2011 by Irene Fountas & Gay Su Pinnell

PreK-8
8

PreK-2
9,42

inside front cover; 3 inside front cover; 3

inside back cover; 242 inside back cover; 50

1
2-3
4-6

5

5
5-6
7-9
67

10-12
14-19
15-17
16-17

18-19
21-45
49-53
50-52
50-53
53
54-71
74-71
7571
77
78-99
103-113
105-108
109
109-110
110-113
114-185
188-191
188189
189-190

1
1-3
4-5

5

5
5-6

14
See grade level
15-18
16-18
16-18
18
See grade level
19-21
19-21
2
See grade level
22-31
24-27
27-28
28-29
29-31
See grade level
32-35
32-33
33-34

3-8
8,46
inside front cover; 3
inside back cover; 56
1
1-2
2-5

14-15
See grade level
16-20
17-19
17
20
See grade level
21-24
22-24
24
See grade level
25-35
27-30
31
31-32
32-35
See grade level
36-39
36-37
37-38
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The Continuum of Literacy Learning—Page Number Cross-Reference Chart (continued from previous page)

Section/Item PreK-8 PreK-2 3-8
Technology 190-191 34-35 38-39
5 PreK-8 192-209 See grade level See grade level
= INTRODUCTION TO THE PHONICS, SPELLING, AND WORD STUDY CONTINUUM 212-217 36-41 40-45
E Grade by Grade Continuum Description 212 36 40
E Detailed Continuum with Principles and Language 369-404 0 e
: Word Work for Guided Reading Description 212 36 40
E Six/Nine Areas of Learning 212-216 36-40 40-44
E The Phonics and Word Study Continuum & Reading 216-217 40-41 44-45
PreK-8 218-235 See grade level See grade level
INTRODUCTION TO THE GUIDED READING CONTINUUM 239-250 42-52 46-57
General Aspects 241-246 43-48 49-52
Framework of Guided Reading Lesson Chart 240 44 48
Using the Continuum 246-250 48 52-57
Selecting Texts—Ten Text Factors for Guided Reading 246-248 48-51 54-55
Planning for Word Work in Guided Reading 249-250 51-52 55-57
A-Z/A-N/L-Z 251-355 127-185 177-237
GLOSSARY 358-363 187-192 239-244
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MODULE 1

Interactive Read-Aloud/Literature Discussion Continuum

Estimated Time: 2 hours

Participants will have already received a general introduction to the continuum. If they haven', use the

exercise suggested in Orientation to the Continuum.

©2011 by Irene Fountas & Gay Su Pinnell

Materials

1. Picture book to read aloud and discuss. Begin by select-

ing and reading a children’s picture book. Choose one
that will prompt adult discussion. We have provided a
long list of picture books for grades K-8 for interac-
tive read-aloud on the DVD that accompanies
Teaching for Comprehending and Fluency: Thinking,
Talking, and Writing About Reading, K-8 (Fountas and
Pinnell 2006). At this point, you are not reading a book
that you would necessarily recommend for participants
to read to their own students. Rather, you are helping
them think about the intentional conversation that

surrounds interactive read-aloud.

You can also find many suggestions for books to read
aloud at the website fountasandpinnellleveledbooks.com.
New recommendations are added each month. For
each book, you will find a description, text analysis,
and suggestions for teaching.

. Picture books to place on tables. Also select and place on
each table three picture books that might be read aloud.
Each table should have a range of books appropriate
for different grade levels so that participants can place
them at three different grade levels. (There are no spe-
cific prescriptions for a book at a grade level, but we
do consider the ten text characteristics as we choose
books that will be engaging and appropriate for chil-
dren at different ages.) Interactive read-aloud provides
an opportunity to offer age-appropriate material to
every child in the class. Each person in the group

should apply the ten text characteristics to order the
books from earlier to more sophisticated levels.

Session Qutline

1. Experience a text with the whole group (approximately

10 minutes)

a. Read a picture book to the group and invite them
to discuss it.

b. Go to the interactive read-aloud/literature discus-
sion continuum and suggest to the group a grade
level for which the text might be appropriate.

c. Have them look at the characteristics of texts

and compare them to their common experience.

d.Then have them look at the curriculum goals
(behaviors and understandings to notice, teach,
and support) and compare them with the thinking
they do as adults. See Figure 9.

. Have small groups work with a variety of texts (approxi-

mately 25 minutes)

a. Each group takes about thirty minutes to read
and discuss the three books on the table.
Participants can either take turns reading them
aloud (which will take more time) or they can

pass them around the table.

b. They discuss each book’s demands for compre-
hension.

MODULE 1:Interactive Read-Aloud/Literature Discussion Continuum < 13
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c. Then they put the books in order from easiest to

most demanding.

d. They select a potential grade level for each of the

texts (or a limited range of grade levels).

e. They choose one book for deeper analysis. (If your

groups are large, have them divide into three

smaller groups, with each group looking at one of

the three books.)

f. Then have them go to the interactive read-aloud
continuum for the grade level they selected, read
the text characteristics, and compare them with

their own analysis.

g. Have them use the curriculum goals to generate
three understandings they would intentionally teach
in an interactive read-aloud session at the grade level.

h. Have the groups share their teaching points in a

large-group discussion. See Figure 10.

FIGURE 9: The Interactive Read-Aloud/Literature Discussion Continuum

1. Discuss the text in your group.

2. Then, go to the appropriate grade level on the
continuum.

3. Look at the characteristics of texts and compare
them to the book you just heard. Share some of
your experiences in reading aloud to students.

. Now look at the curriculum goals and

compare them to the thinking you shared
as adults. You will want your students to
be able to do the same kind of deep
thinking, except that they bring less life
experience to the process.

FIGURE 10: Planning for Interactive Read-Aloud

1. Read and discuss the books on your table
(take turns reading each aloud to your
small group).

2. What does each text demand in terms
of comprehension?

3. Then, put the books in order from easiest
to most challenging.

4. Select a potential grade level for each
of the texts.

5. Choose one book for deeper analysis.

. Then, go to the continuum for interactive

read-aloud for that grade level. Read the

text characteristics for the grade level and com-

pare them to the text you have selected.

. Use the curriculum goals to generate

three key ideas that are critical for
students to understand.

. During the discussion, what will you be

looking for as evidence of understanding?

. How will you support students in

expanding their thinking?

14 + MODULE 1:Interactive Read-Aloud/Literature Discussion Continuum
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3. Review the systems of strategic actions (approximately
15 minutes)

a. Have participants look at the definitions for the
twelve systems of strategic actions (inside back cover
of The Continuum of Literacy Learning, PreK=8 or inside
front covers of Teaching for Comprehending and Flu-
ency, K-8 and When Readers Struggle: Teaching That
Works ).

b.Lead a quick general discussion about how these
systems of thinking underlie all interactive read-

aloud and literature discussions. See Figure 11.

4. Analyze lessons using the continuum (approximately 20
minutes) [you may want to use lessons you have recorded
in your own school; you can also find some clips of read-

aloud lessons on the website]

a. Use the read-aloud lessons on the DVD that comes
with Teaching for Comprehending and Fluency: Think-
ing, Talking, and Writing About Reading, K-8.

e The Shortcut—Grade 1 (the entire read-
aloud is shown, with some cuts in the “turn
and talk” discussions).

* A Days Work—Grade 5 (the beginning and

end of the read-aloud session are shown).

b. For each lesson, follow a general sequence:

 Describe or read part of the book to participants

and invite them to discuss the challenges.

¢ Have them look at the continuum text char-

acteristics for the grade level.

* Have them look at the curriculum goals
(behaviors and understandings to notice,
teach for, and support) for the grade level.

» Show the DVD. Have them look for evidence
of thinking consistent with the curriculum
goals and note what the teacher is doing to
foster that thinking. See Figure 12.

FIGURE 11: Reflection: Systems of Strategic Actions

beyond, and about a text.

1. Look at the definitions of the twelve systems of strategic actions for thinking within,

2. Asagroup discuss the implications of each of these systems for your students’ progress.

3. How will the discussion of the text you analyzed contribute to their learning?

FIGURE 12: Analyzing Teaching During Interactive Read-Aloud

1. Look at the continuum text characteristics for

riculum goals. What would be some potential
goals for a lesson using [text]?

2. After watching the lesson, discuss: How did
the teacher support students’ thinking before,
during, and after reading the text?

the grade level indicated. Then, look at the cur-
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5. Use the continuum in connection with a book club (small-

group literature discussions) (approximately 10 minutes)

a. If participants are unfamiliar with book clubs,
briefly define them. You will find the Structure
for Book Clubs on page 298 of Teaching for Com-
prehending and Fluency: Thinking, Talking, and
Writing About Reading, K=8. In that volume, you
will also find thirty-five minilessons for getting
started with book clubs.

b. Invite participants to generate ways they can make
age-appropriate material available to all the students
in their classes, whatever the reading level.

. Use the continuum to analyze book dub discussions (approx-
imately 20 minutes) You may want to select from the

following:

a. Use the book club discussions on the DVD that
comes with Teaching for Comprehending and Fluency:
Thinking, Talking, and Writing About Reading, K-8.

b. Show the discussion of When She Was Good, by
Norma Fox Mazer, and have participants look for
evidence of thinking. This discussion involves mid-
dle school students. The teacher is present but only
as an observer. The book is highly sophisticated in
its themes of alcoholism, abuse, and mental illness.
Teachers will be amazed at the ability of these stu-
dents. It gives even teachers of younger children a
good idea of their ultimate goal.

c. Show the discussion of Private Captain, by Mart
Crisp. This all-boy discussion by fifth-graders shows
careful thought. Participants look for evidence of
thinking. At one point, the teacher intervenes to
repeat a point one of the students made in his
reader’s notebook.

d. Show the discussion of Rechenka’s Eggs, by Patricia
Polacco. This is the first literature discussion that this
group of third-graders has had. Thus, the teacher
plays a strong role. See Figure 13.

. Finish the session by having teachers do some planning

forintentional conversation during interactive read-aloud
(approximately 20—40 minutes)

a. Have an extra selection of books available for

browsing.

b. A good plan would be for a grade-level group to
choose a selection that all will read within a two-
week period. They place four or five stick-on notes
in places where they plan to make a comment,

invite thinking, or ask a question.

c. They can then meet to talk about how the sessions
went. Or, you can have a follow up session to share
results. See Figure 14.

FIGURE 13: Analyzing Book Club Discussions

1. Look at the continuum text characteristics for
the grade level indicated.Then, look at the
curriculum goals. What would you like to
hear in a book club discussion of [text]?

2. After watching the lesson, discuss: What

evidence was there of students’ thinking
within, beyond, and about the text?

16 * MODULE 1:Interactive Read-Aloud/Literature Discussion Continuum
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8. Further sessions

a. Opening moves. Go back to the DVD clips for The
Shortcut and A Day’s Work. Look again at the way
each teacher opens the interactive read-aloud ses-
sion. Discuss how the “opening moves” influence
and elicit student thinking. Go to the continuum at
the appropriate grade levels and look for examples
of the kind of thinking the teachers were support-
ing. [You can read more about “opening moves” on
pages 230-231 of Teaching for Comprehending and
Fluency: Thinking, Talking, and Writing About Read-
ing, K-8, and you can print 100 examples from the
DVD that comes with the volume.] Teachers can
look at the examples for their grade levels and con-
nect them with the continuum curriculum goals.
Then, they can look at more examples of children’s
literature texts and plan their own openings. Tak-
ing a few notes will help participants recall their
opening moves later so that they can try them out
with students.

b. Shared language. Have a session to examine the
development of shared language for talking about
texts. You can use the charts for fiction and nonfiction
(Figures 16-5, 6, and 7 in Teaching for Comprehend-
ing and Fluency: Thinking, Talking, and Writing About
Reading, K-8) as a basis for discussing fiction, biogra-
phy, and factual texts. Then participants can read
pages 239-251 of the same text. Finally, they can look
at Figure 16-8 and discuss a shared literary vocabu-
lary for talking about books. They can use the shaded

columns to identify potential vocabulary to use at
their grade levels. They can also look at the contin-
uum goals under Thinking About the Text. Here, they
will find a quick way to identify vocabulary they
could be using with their students all year long. In
The Continuum of Literacy Learning, this piece of infor-
mation is always the final bullet in the “about the text”
column. They can then take some time to plan for
teaching vocabulary through explicit demonstration.
They will want to help students first understand the
concept using everyday language. Then they can intro-
duce the more formal term.

. Using text sets. [For this session, it would be help-

ful to have a librarian present.] Have a session to
examine the concept of “text sets” and to plan for a
year of interactive read-alouds. Participants can work
in grade-level groups or across grade levels. They can
use Figures 17-1, 2, and 3 from Teaching for Com-
prehending and Fluency: Thinking, Talking, and Writing
About Reading, K-8 for definitions and examples.
[You can print copies of appropriate text sets from
the DVD that accompanies that book.] They can use
the continuum at appropriate grade levels to find
examples of the potential learning that can result
from using text sets. They can also work in small
groups or with partners to plan the way they will
guide the conversation to help students make con-
nections or notice aspects of text. If they have access
to a selection of good books, they can put together

text sets and try them out.

FIGURE 14: Planning for Interactive Read-Aloud and Literature Discussion

1. Work in grade level groups to plan for interac-
tive read-aloud and literature discussion.

2. Select a text or a sequence of texts that you all
will read over the next two weeks.

3. Using the continuum as a guide, for each text,

4, Plan alunch meeting to share results.

make notes for a brief opening or introduction
to the text. Then place sticky notes at several
places in the text where you will stop to make
a comment or invite a quick discussion.

©2011 by Irene Fountas & Gay Su Pinnell
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d. Getting started with book clubs. If book clubs
are new to teachers, you may want to have a ses-
sion using Figure 20-9, Getting Started: The First
35 Days, in Teaching for Comprehending and Fluency:
Thinking, Talking, and Writing About Reading, K-8.
Participants can select and prepare lessons along
the sequence. This would involve writing one of
the principles from Figure 20-9 at the top of a
chart and then modeling the behavior indicated by
the principle. If a text is required, the teacher uses
one that students have encountered in an interac-

tive read-aloud.

e. You may want to suggest further reading of Chap-
ters 15, 16, 17, 18, 19, and 20 of Teaching for
Comprehending and Fluency: Thinking, Talking, and
Writing About Reading, K—8. In addition to provid-
ing Figure 20-9, Getting Started: The First 35 Days
[of book clubs], Chapter 20 also contains practi-

cal information on scheduling book clubs.
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MODULE 2

Shared and Performance Reading Continuum
Working for Fluency

Estimated Time: 2 hours

You can have a fairly short session to introduce the shared and performance reading continuum to your

colleagues. You will find a great deal of background information in Chapter 21 of Teaching for Compre-

hending and Fluency: Thinking, Talking, and Writing About Reading, K—8. In that same book, you can examine

Chapter 30, Teaching for Fluency Across Instructional Contexts. You can also find information on this
topic on pages 393-394 of When Readers Struggle: Teaching That Works and in that book’s Chapter 16,

Teaching for Fluency in Processing Texts: Six Dimensions.

This important instructional context is appropriate (with adjustments) for students in grades PreK through

8. It involves acting in concert with others to reflect the meaning of a text. It provides an authentic reason

to read aloud, prompts deeper thinking about meaning, encourages students to use phrase units, and pro-

motes fluency. It includes shared reading, choral reading, poetry reading, and readers’ theater.

This session combines the work in shared and performance reading with work on fluency.

©2011 by Irene Fountas & Gay Su Pinnell

Materials

1. Collection of texts. Have participants suggest a collec-

tion of texts that will be good resources for
shared/performance reading. Since shared/perfor-
mance reading can be used in connection with
several parts of the instructional framework, these
may be leveled texts, poems, or texts that you would
read aloud to the students. Choose texts that have
interesting dialogue and funny or exciting parts. (You
can use a part of the text rather than the entire text.)
The script can be drawn directly from the dialogue
and narrative of the text or can be based on it. For
young children, consider enlarged texts so that they
can follow the print. Older students can have their

own copies.

2. DVD dlips of shared reading and of individual readers.

On the DVD that comes with Teaching for Compre-
hending and Fluency: Thinking, Talking, and Writing
About Reading, K-8, you will find two examples of
young children reading a play:

m A first grade group reading a script from Frog and
Toad Together, by Arnold Lobel.

m A kindergarten group sharing the reading of a part

of their own interactive writing.

You can select individual readers from the same DVD
or from the Fountas & Pinnell Benchmark Assessment
System DVD. You can also have participants bring
short tapes of shared/performance reading or of indi-

vidual readers from their own classrooms.
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3. Rubric for assessing fluency. You may want to have

copies of the fluency rubric for each participant. You
can print this rubric from the DVD that comes with
Teaching for Comprehending and Fluency: Thinking, Talk-
ing, and Writing About Reading, K—8. You can also print
it from the Forms CD that comes with the Benchmark
Assessment Systems 1 and 2 or the Lesson Resources CD
from Leveled Literacy Intervention. You will also find it on
page 104 of Teaching for Comprehending and Fluency:
Thinking, Talking, and Writing About Reading, K—8.

. Fountas and Pinnell Prompting Guide, Part 1. Use the sec-
tion on teaching, prompting for, and reinforcing

fluent reading.

c. Have one or two examples of “scripts” that you have
prepared yourself. Suggest a grade level for each.

d. Give participants enough time to assign parts and
go over them a couple of times. They can then per-

form the scripts for one another.

e. Have participants talk about how their colleagues
made the material sound interesting and/or

reflected the meaning.

f. They can go to the grade level for each script and
discuss the behaviors to notice, teach, and support.
See Figure 15.

2. Viewing shared/performance reading (approximately

Session Outline 10 minutes)

1. Overview and working with scripts (approximately 5 a. Read a section of text to the group, asking them to

minutes)

a. Have participants become familiar with the intro-
duction. They can look at the descriptions of texts,
and then examine the text collection from that per-

spective.

b. Make sure everyone realizes that shared/perfor-
mance reading is a quick activity, not an elaborate
performance. The central purpose is to reflect the
meaning of the text with the voice. It does not
require memorization, long rehearsals, or props. It
can be used in connection with interactive read-

aloud or guided reading.

think only about your fluency as you read. Con-
sciously use pausing, phrasing, word stress, and
intonation. Read at a rate that is not too fast and
not too slow. (Alternatively, participants can work
in small groups. One participant can read a text
with fluency while others mark a copy of the text

to show phrasing and make other helpful notes.)

b. Participants can work as partners or in small
groups to describe the reading in as much detail as
possible. They write these characteristics on a chart

and then share them.

FIGURE 15: Readers’ Theater

1. Read the script quickly and assign parts.

2. Then, perform the script for your group.

3. Discuss as a group what performers did with their voices to communicate the meaning of the script.

4. Go to the grade level continuum for your script and discuss the curriculum goals.

20 + MODULE 2:Shared and Performance Reading Continuum/Working for Fluency
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c. View examples of shared/performance reading. For sions of fluency. It is useful to listen for a brief time,
each example, discuss what evidence of fluency the focusing on only one dimension, and then move
readers show in their voices. Try to note specific on to another dimension. If they do this a couple
details of fluency. Participants can use the charts as a of times, they will have a good feeling for the read-
resource. See Figure 16. ing. After the reading, they can reconsider and

score all the dimensions.

3. Analyzing the fluency of readers (approximately 15

minutes) d. After independently rating the reader, they share

and discuss ratings. If possible, they reach consen-

a. Each participant has a copy of Rubric for Assessing sus, but the discussion is more important than

Fluency. Instructions are printed on the back. agreement.

b. Go over the instructions. e. If participants have brought in audio or video

recordings of their own students, they can work in

c. Participants view DVDs of individual readers and small groups to share and rate them. See Figure 17.

independently rate the reading along the dimen-

FIGURE 16: What Is Fluency?

1. Listen to the reading with a focus on fluency. 3. Share descriptors with the entire group.
If you have a copy of the text, you may want Are there some common categories?

to mark phrase units. . , .
4. View some examples of students’ reading

2. Then, describe the reading in as much detail (either fluent individuals or shared/perform-
as possible. Write the descriptive words or ance reading). What are the characteristics of
phrases on a chart. the reading? How are readers using their

voices to reflect meaning? What do they
still need to learn how to do as readers?

FIGURE 17: Analyzing the Fluency of Readers

1. Look at the Rubric for Assessing Fluency and compare 4. Now,share your ratings with your small
to the charts you made as a group. group and try to achieve consensus.

2. Using the instructions, view individual readers on DVD. 5. Share your ratings with the whole group.

3. Working individually without talking, rate the reading 6. Discuss: What is important about each
along the dimensions of fluency. It may be helpful to lis- dimension? How do pausing, phrasing,
ten for one dimension for a brief time and then move on word stress, and intonation contribute
to another dimension. Do this rotation a few times. At to comprehension? To rate?

the end, reflect on your ratings.
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4. Teaching for reading fluency (approximately 10 minutes)

a. As a whole group, have participants brainstorm ways
to support fluency across instructional contexts (for
example, interactive read-aloud, shared/performance

reading, and guided reading).

b. Participants go to the Fountas & Pinnell Prompting
Guide Part 1 and select language that will be help-
ful to the students examined in activity 3 above.
See Figure 18.

c. Teachers consider the readers in one guided reading
group and indicate language they plan to use.

. Further sessions

a. Participants can hold a follow-up session to discuss
their work in fluency with one group of students.

b. Participants can select one student who reads with
high accuracy but low fluency. They can make a
plan to work a few minutes a day with this student,
teaching hard for fluency. They can also look across
this student’s participation in the instructional con-
texts related to literacy to be sure that fluency is
supported. After a month of this work, they hold
a follow-up meeting to discuss the results.

c. Extend the session by reading chapters or sections
on fluency in When Readers Struggle: Teaching That
Works; Teaching for Comprehending and Fluency:
Thinking, Talking, and Writing About Reading, K-8;
Guiding Readers and Writers, Grades 3—6: Teaching
Comprehension, Genre, and Content Literacy; or
Guided Reading: Good First Teaching for All Children.
Participants meet to discuss the content and apply

ideas to their own teaching.

FIGURE 18: Teaching for Reading Fluency

1. In a small group, discuss ways you
can support reading fluency across
instructional contexts—interactive read-
aloud, shared/performance reading,
and small group reading instruction
(guided reading).

2. Share some ideas from your
discussion with the entire group.

3. Use the Prompting Guide Part 1, pages 17,18,

. Work in a small group to identify some

and 19 to select language that will help
the students examined previously.

readers in your class and select language that
will help them. Keep the six dimensions of
fluency in mind to make your teaching
specific and explicit.
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MODULE 3

Writing About Reading Continuum

Estimated Time: 2 hours

The writing about reading continuum is separate from the writing continuum because it is so strongly

related to reading instruction. It is a tool for thinking about what you have read. It is important to realize

that writing about reading can be used in connection with any kind of reading experience. You will want

to plan writing about reading that extends students’ thinking within, beyond, and about texts.

Materials

1. Samples of student writing. Collect about ten samples

of student writing at the grade levels of interest for
your group. The most interesting samples will be
from the students in your school. You can ask several
teachers to plan and conduct some student writing
sessions based on the introduction to the continuum
or Chapters 27 and 28 of Teaching for Comprehending
and Fluency: Thinking, Talking, and Writing About Reading,
K-8 and collect the samples.

. A collection of texts. Put together a set of three or four
texts for interactive read-aloud or literature discussion
and for guided reading. You can have both sets on each
table or have half the group engage in interactive read-
aloud and the other half in guided reading.

Session Qutline

1. Overview of the Writing about Reading continuum and

Prompting Guide Part 1 (approximately 30 minutes)

a. Participants review the introduction to the writing
about reading continuum by using a “jigsaw”

technique.

b. Divide up the sections. Have each person spend

five minutes reading a piece of it.

c. Then have them share what they have learned. See

Figure 19.
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2. Looking at samples of writing about reading (approx-

imately 20 minutes)

a. Have participants look at the writing samples. A

grade level is indicated for each of them.

b. Have them go to the indicated grade level in the
continuum and compare each sample with the

Behaviors to Notice, Teach, and Support.

c. For each sample, they ask, What is the evidence of
thinking in each sample? What were the oppor-
tunities to learn? See Figure 20.

. Planning for writing about reading (approximately 30

minutes)

a. Working in grade-level groups of two to four partic-
ipants, look at the texts for interactive read-aloud
(grade levels indicated) and/or guided reading (text

levels indicated).

b. Have teachers talk about the potential for writing
about reading for each text. They should plan for a
variety of genres. They may use interactive (grades

PreK-1), shared (all grades), or independent writing.

c. They select at least one text and plan a lesson using
it, including the writing about reading that stu-
dents will do.

d. Have them share their planned lessons with the

larger group. See Figure 21.
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4, Further session

a. Working in grade-level groups, have participants
plan one or two lessons (interactive read-aloud or
guided reading) that include writing about read-
ing. They use the lessons in their own classrooms
over a one- or two-week period. A lesson may take
two or three days because it includes revisiting the

text. Participants meet again to share their results.

b.Extend the session by reading and discussing
Chapters 27 and 28 of Teaching for Comprehending
and Fluency: Thinking, Talking, and Writing About
Reading, K-8 or Chapter 13, Extending Reading
Power Through Writing, of When Readers Struggle:

Teaching That Works.

FIGURE 19: Directions for Overview of the Writing About Reading Continuum and Prompting Guide Part 1

1. Work in a group of four.

2. Have each person read (a) the introduction;
(b) Functional Writing and Narrative Writing;
(c) Informational and Poetic Writing; and
(d) Using the Writing About Reading Continuum.

3. Spend up to five minutes reading.

4. Share the information.

FIGURE 20: Directions for Looking at Samples of Writing About Reading

1. You should have several writing samples
with the grade level indicated.

2. Read all the samples.

3. Then, take each sample and compare it with
the writing about reading continuum for the
appropriate grade level.

4. For each sample ask, What is the evidence

of thinking in each sample? What were the
opportunities to learn?

FIGURE 21: Directions for Planning for Writing About Reading

1. Work in grade-level groups of two to four.

2. You have texts for interactive read-aloud (grade
levels indicated) and/or guided reading (text lev-
els indicated).

3. Work on interactive read-aloud first.Talk about the
potential for writing about reading for each text.
Plan for a variety of genres. Use interactive (grades

PreK-1), shared (all grades), or independent writing.

4. Select at least one text and plan a lesson using
it,including the writing about reading that
students will do.

5. Repeat the process using the texts for
guided reading.

6. Be prepared to share your planned lessons
with the larger group.
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MODULE 4

Writing Continuum

Estimated Time: 1 session

The writing continuum is structured differently from the other continua because of the nature of the writ-

ing process. Different aspects of writing must be considered, including craft, conventions, and process. To

prepare for working with the writing continuum, first explore these different aspects with the group.

Participants will want to remember that for young children, writing can be interactive or shared. Even for

older writers, shared writing is a way of modeling the principles you are teaching in minilessons.

If you need to review the structure of writing workshop, you will find a chapter suitable for younger chil-

dren in Word Matters: Teaching Phonics and Spelling in the Reading Writing Classroom and a chapter appropriate

for grades 2 through 8 in Guiding Readers and Writers: Teaching Comprehension, Genre, and Content Literacy.

Materials

1. Samples of student writing. Put together a collection

of student writing, including a variety of grade lev-
els and genres. Be sure the grade levels and genres
are marked on the samples. You will find many
examples of student writing in the continuum; in
Teaching for Comprehending and Fluency: Thinking,
Talking, and Writing About Reading, K-8; in Interac-
tive Writing: How Writing and Reading Come Together;
and in Guiding Readers and Writers: Teaching Com-
prehension, Genre, and Content Literacy. The best
writing samples will be ones that you collect in
your school, and you can build this collection over
the years. You may also have a writing assessment
that you use regularly, and those papers can be
helpful; however, you will want to have some sam-
ples that were produced by student initiative in

writing workshop.

. Video dlips of teaching. You can record minilessons and
conferences in your own school. You will also find two
minilessons on the DVD that comes with Teaching for
Comprehending and Fluency: Thinking, Talking, and
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Writing About Reading, K-8 (both use mentor texts):
e Finding the Author’s Message (grade 3).
e Understanding Character (grade 5).

. A set of mentor texts. Create sets of texts for interactive

read-aloud that will be useful mentor texts to use in
minilessons. You will find many suggestions in Teach-
ing for Comprehending and Fluency: Thinking, Talking, and
Writing About Reading, K=8. Participants can also bring
in texts that are favorite read-alouds, but it is impor-
tant to have high-quality examples, so you may want to

base this decision on the experience of your group.

. Fountas & Pinnell Prompting Guide Part 1 (section on

Writing).

Session Outline

1. Explore the Continuum (approximately 40 minutes)

a. Begin by having participants, in groups of three, “jig-
saw” the introduction, one person reading about
purpose and genre, another reading about craft and
conventions, and a third reading about the writing

process. Then have them share their information.
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b. Then, assign four grade levels spaced two levels b. They will read the samples aloud to the group so that
apart. Select the levels based on the grade levels of the voice of the writer is easier to hear and they
participants. will be less distracted by conventions.

c. Each group takes four assigned levels. Each mem- c. For each sample, they use the continuum (at the
ber reads a section of the continuum across the appropriate level) to generate statements about
levels: craft, convention, or process. what the student is showing he/she knows how to

d. Then follow up by looking at the genres for the do as a writer. Then they generate statements

. . . describing what the writer needs to learn how to
same levels. The genres grow both in variety and in

. do next as a writer.
complexity.

. . . d. They repeat the activity for the nonfiction set.
e. Have participants share their observations, level by yTep Y

level. See Figure 22. e. For work with younger students, they look at
Prompting Guide Part 1 to select language that they
2. Looking at writing samples (approximately 30 minutes) think would be helpful to younger students in

individual writing conferences to support their

a. Participants have a set of fiction and nonfiction development of early writing behaviors. See Fig-
writing samples. They look first at the fiction set. ure 23.

FIGURE 22: Directions for Exploring the Continuum

1. Work in a group of three.

2. Read the introduction to the writing continuum in a jigsaw way:
* Person 1 reads about purpose and genre.
* Person 2 reads about craft and conventions.

+ Person 3 reads about the writing process.
3. Share the information.
4. Look at the writing continuum, levels 1,3,5,and 7.

5. Read across these levels, each person focusing on one section:
* Person 1: craft.
* Person 2: conventions.

* Person 3: process.

6. Go back to the continuum and quickly scan the genres that are appropriate for these same
levels. Look at their descriptions. What are the demands on the writer for each genre?

7. Share your observations about change over time in writing, talking about one level at a time.
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3. Observing teaching (approximately 30 minutes)

a. Go to the continuum and look at the appropriate
grade level for the lesson that you are going to
show. See Figure 24.

b. Show the lessons on the DVD (Teaching for Com-
prehending and Fluency: Thinking, Talking, and
Writing About Reading, K-8) or other lessons that
you have.

c. For each DVD, invite participants to discuss.

e What is the teacher helping students learn how

to do as writers?

e How is the teacher using mentor texts to

demonstrate what writers do?

e How is writing workshop being linked to inter-
active read-aloud? [How does this link make

maximum use of teacher and student time?]

FIGURE 23: Directions for Looking at Writing Samples

1. Work in a group of four.

2. You have a set of fiction and nonfiction writing
samples. Look first at the fiction set (left side of
the pocket folder).

3. Look at the samples one at a time. Have someone
in the group read each sample aloud to the group.

4. Then, for each sample, use the continuum (at the
appropriate level) to generate one or two state-
ments about what the student is showing he/she
knows how to do as a writer. Then generate one
or two statements describing what the writer
needs to learn how to do as a writer.

5. Repeat the activity for the nonfiction set.

6. Be prepared to share your statements with
the whole group.

7. For work with younger students, look at
Prompting Guide Part 1 to select language you
think would be helpful to younger students
in individual writing conferences to support
their development of early writing
behaviors.

FIGURE 24: Directions for Observing Teaching

1. Work in a group of four.

3. View the lessons. Afterward, discuss:

2. Look at the continuum for the appropriate grade level.

* What is the teacher helping students learn how to do as writers?
* How is the teacher using mentor texts to help the writers learn from other writers?

* How is writing workshop being linked to interactive read-aloud?
[How does this link make maximum use of teacher and student time?]

* How does the sharing contribute to student learning?

4. Go back to the continuum and make connections to the minilesson.
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e How does the sharing contribute to student
learning?

e Go back to the continuum to make connections
to the minilessons.

4. Planning for using mentor texts in minilessons (approxi-
mately 30 minutes)

a. Have participants work in grade-level groups.

b. Have them use the continuum at their own grade
levels to help them plan minilessons on the craft
of writing.

c. They look at several text sets that are appropriate

for their grade level.

d. They plan for interactive read-aloud sessions (with
intentional conversation) and for future use of the

same texts in writing workshop. See Figure 25.

5. Further Sessions

a. Teachers can teach the lessons they planned in activ-

ity 4. Schedule a follow-up session for teachers to
share their results.

b. You may want to undertake a more ambitious plan

by generating text sets teachers can use at different
times in the year across grades. You will find sug-
gestions in the resource material in the DVD for
Teaching for Comprehending and Fluency: Thinking,
Talking, and Writing About Reading, K-8. Once these
text sets are organized, you can go to the writing
continuum to look for minilessons to teach during
the year. Finally, look at the text sets to generate
lists of ways they can be used to illustrate the dif-
ferent aspects of effective writing.

. Select one aspect of the writing continuum to help
teachers think about change in what writers need
to be able to do over time. You may want to select
one specific aspect of craft, convention, or the writ-
ing process. For example, look at revising and what
kindergarten children need to learn how to do,
grade 1 children, grade 2 children, and so on. Have
the teachers discuss what they learned.

FIGURE 25: Directions for Planning for Using Mentor Texts

1. Work with a grade-level partner or group.
2. Go to the continuum for your grade level.

3. You have several texts that are appropriate
for interactive read-aloud at your grade level. Look
through them and discuss the opportunities for
learning in each (both comprehending and writing).

4. Select one or two texts and plan an interactive
read-aloud.Think about the “opening”and some
intentional conversation in which you would
want to engage the students in thinking about
the writers’ craft.

. Then, plan for the future use of the text as a

6. Select the principles you want to teach and

mentor text for writing workshop. You will
find that excellent texts can be used to
demonstrate more than one aspect of
effective writing.

then discuss the kind of points you will make
(or draw from the students) about the
writing in the text.
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MODULE 5

Oral, Visual, and Technological Continuum

Estimated Time: 4—6 hours

This continuum brings together a variety of oral and written communication skills. Often teachers support oral

language development in unplanned and nonstrategic ways. This continuum will help teachers think about

the explicit oral competencies to notice, teach for, and support throughout the day. In addition, this contin-

uum addresses presentation skills that bring together the use of oral language with a variety of visual and print

media. Finally, it addresses the critical technological communication skills students will need to be successful

in the digital age.

Materials

1.

DVD clips of interactive read-aloud and literature discus-
sion. On the DVD that comes with Teaching for
Comprehending and Fluency: Thinking, Talking, and Writ-
ing About Reading, K-8, you will find teaching examples
to use in the activities. You can also have participants
bring short tapes of interactive read-alouds and litera-

ture discussions from their own classrooms.

. Background information. You can find background

information on oral reading in Teaching for Compre-
hending and Fluency: Thinking, Talking, and Writing
About Reading, K-8, Chapters 15-20; When Readers
Struggle: Teaching That Works, Chapter 16; and Guid-
ing Readers and Writers, Chapters 3 and 8.

. Chart paper and markers. You will need chart paper and

makers for these activities.

Session Qutline

1.

Listening and speaking: opportunities across instructional
contexts (approximately 45 minutes)

a. Have participants work in grade level groups, or if
the group is small, you may want to cluster grade
levels (for example PreK-1, 2-3).

©2011 by Irene Fountas & Gay Su Pinnell

b. Begin with the category of listening and speak-
ing. Have grade-level groups create a chart with
four rows and two columns. Along the left side,
label the rows: listening and understanding, social
interaction, extended discussion, and content.
Head the two columns opportunities and increas-

ing opportunities, respectively. (See Figure 26.)

c. Have each grade-level group review the bulleted
competencies under each of these categories in the
continuum. In the first column of the chart, have
participants list the opportunities their students
have to apply the competencies during the read-
ing and writing instruction the participants provide

in their classrooms.

d. Then in the second column, have the group brain-
storm ways in which they can increase their
students” opportunities to develop these compe-

tencies.

e. Have the group discuss how to make the teaching
of these competencies more intentional and

explicit in their teaching.

f. Instructions directed to participants are shown in
Figure 27.
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2. Promoting listening and speaking skills (approximately

60 minutes)

a. Interactive read-aloud and literature discussion are
strong instructional contexts for developing the nec-
essary behaviors and understandings in all categories
of competencies. Using the DVD from Teaching for
Comprehending and Fluency: Thinking, Talking, and

b. After each viewing, have the participants look for

and identify bulleted behaviors that were evident
either in the teaching or in the students’ oral lan-

guage competencies.

. Then have the participants discuss what they

noticed in terms of any missed opportunities for

expanding children’s oral language competencies.

Writing About Reading, K-8, select one or two inter- ) ) o
d. Instructions directed to the participants are shown

active read-aloud or literature discussion examples o
. o , i in Figure 28.
in coordination with the continuum at the relevant
grade level. You may want to use lessons you have
recorded in your own school. You can also find some

clips of read-aloud lessons on the website.

FIGURE 26: Listening and Speaking Opportunities

Opportunities Increasing Opportunities

Listening and Understanding

Social Interaction

Extended Discussion

Content

FIGURE 27: Listening and Speaking Opportunities

1. Draw a chart with two columns and four rows, as shown.

2. Beginning with the category in the continuum called listening and speaking, review the bulleted
competencies and note the opportunities your students have for listening and understanding, so-
cial interaction, extended discussion, and exploration of content.

3. Suggest ways of increasing your students’ opportunities to listen and understand, interact with
their peers, discuss what they read, and explore the content of what they read in more depth.
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3. Opportunities to develop social interaction skills in litera-
ture discussion groups (approximately 60 minutes)

a. Have participants turn to Teaching for Comprehending
and Fluency: Thinking, Talking, and Writing About Read-
ing, K-8, Chapter 20, and review pages 307-308.

b. Have them discuss which of the minilessons would
support the development of social interaction skills

at their grade level.

c. Then have them talk about how they can support
the same learning through “turn and talk” seg-

ments in their interactive read-aloud lessons.

d. Instructions directed to the participants are shown

in Figure 29.

4. Developing presentation skills through social studies and
science (approximately 60 minutes)

a. Have grade-level groups make a list of all the au-
thentic oral presentation opportunities their stu-
dents have (for example, poetry recitation, show
and tell, group share).

b. Have them review the competencies in each of the
SiX categories: voice, conventions, organization,
word choice, ideas and content, and media. Iden-
tify which of these are the easiest for their students

and which are the most challenging.

c. Next have them discuss how their work in social
studies and science might involve the students in
preparing to present information on a topic and of-
fer opportunities for the development of many of
these behaviors and understandings.

FIGURE 28: Promoting Listening and Speaking Skills

1. Watch the DVD from Teaching for Comprehending and Fluency: Thinking, Talking, and Writing
About Reading, K-8, and select one or two interactive read-alouds or literature discussions.

2. Look for and identify behaviors listed in the continuum, (either in the teaching or in stu-
dents’ oral language competencies) that have to do with listening and speaking skills.

3. Discuss any missed opportunities for expanding children’s oral language competencies.

FIGURE 29: Developing Social Interaction Skills in Literature Discussion Groups

at your grade level of interest.

interactive read-aloud lessons.

1. Turn to Teaching for Comprehending and Fluency: Thinking, Talking, and Writing About Reading,
K-8, Chapter 20, and review pages 307-308.

2. Discuss which of the minilessons would support the development of social interaction skills

3. Talk about how you can support the same learning through “turn and talk” segments in your
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d.Have them discuss the following questions: 5. Change across time (approximately 45 minutes)
e Which bulleted points would make good mini- a. Have participants review a particular category of
lessons in reading and writing workshop? the six mentioned in the presentation section and

e Which of the behaviors are directly related to then look two grade levels below and two grade

. levels above the relevant grade level to notice how
writing?
the competencies build on one another.

e How would you state the minilesson principle?

(You might want participants to refer to Chap- b. Have participants discuss what they have learned

ter 20 in Teaching for Comprehending and about presentations that they want to incorporate

Fluency: Thinking, Talking, and Writing About into their teaching,

Reading, K=8 for examples of clear minilesson c. Instructions directed to the participants are shown

statements.) in Figure 31.

e. Instructions directed to the participants are shown

in Figure 30.

FIGURE 30: Developing Presentation Skills Through Social Studies and Science

1. Make a list of all the authentic oral presentation opportunities your students have
(for example, poetry recitation, show and tell, group share).

2. Review the competencies in each of the six categories: voice, conventions, organiza-
tion, word choice, ideas and content, and media. Identify which of these are the easi-
est for your students and which are the most challenging.

3. Discuss how your work in social studies and science might involve the students in
preparing to present information on a topic and offer opportunities for the develop-
ment of many of these behaviors and understandings.

4. Discuss the following questions:

 Which bullets would make good minilessons in reading and writing workshop?
» Which of the behaviors are directly related to writing?
* How would you state the minilesson principle?

(You might want to refer to Chapter 20 in Teaching for Comprehending and Fluency:
Thinking, Talking, and Writing About Reading, K-8 for examples of clear minilesson
statements.)
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6. Technology (approximately one hour)

a. Have the participants notice the three big subcate-
gories in the technology section: general commu-
nication, gathering information/research, and pub-
lishing. Form grade-level groups and have the
groups conduct a jigsaw discussion of the bulleted
competencies, individual members focusing on

one of these subcategories.

.Have participants suggest how teachers, in their

c. Repeat the process for the second and third sub-
categories.

d. Have the groups identify the bulleted competencies
that require more expertise and discuss how teach-
ers might seek support from technology experts in
the district to learn more about how to support stu-

dent learning,.

e. Instructions directed to the participants are shown

in Figure 32.

reading, writing, or content area teaching, might
support the development of the competencies stated

in the first subcategory.

FIGURE 31: Change Across Time

1. Review a particular category of the six mentioned in the presentation section.

2. Look at the competencies two grade levels below and two grade levels above the
relevant grade level to see how the competencies build on one another.

3. Discuss what you have learned about presentations that you want to incorporate
into your teaching.

FIGURE 32: Using Technology to Support Learning

1. Notice the three big subcategories in the technology section: general communication,
gathering information/research, and publishing. Form grade-level groups and conduct
a jigsaw discussion of the bulleted competencies, individual members focusing on one
of the subcategories.

2. One by one, suggest how you, in your reading, writing, or content area teaching, might
support the development of the competencies stated in the first subcategory.

3. Repeat the process for the second and third subcategory.

4. |n groups,identify the bulleted competencies that require more expertise and discuss
how you might seek support from technology experts in the district to learn more
about how to support student learning.
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MODULE 6

Phonics, Spelling, and Word Study Continuum

Estimated Time: 4—6 hours

The phonics, spelling, and word study continuum (see the appendix in The Continuum of Literacy Learn-
ing, PreK—8; also see Phonics Lessons, Grades K, 1, and 2, and Word Study Lessons, Grade 3) was created to
support the series of phonics lessons published by Pinnell and Fountas in 2003. The lessons are based on
a detailed continuum specifying principles that learners develop an awareness of over time. Nine impor-
tant areas are described in the continuum, and there are lessons for each area. Many of the lessons are
generative; that is, they can be used again and again with different examples to help children build a com-
prehensive set of understandings over time. Two versions of the continuum are available: (1) a
grade-by-grade description of behaviors and understandings to notice, teach, and support (principles); and
(2) a more detailed, continuous-progress description that provides the principle, the language to explain
the principle, and shaded bars showing the estimated time from beginning of awareness to full control of
the understanding. The PreK-2 and 3-8 versions of The Continuum of Literacy Learning include the grade-
by-grade description; the PreK—8 version (see the appendix) has both. This continuum is comprehensive
in that it will support both phonics (for reading) and spelling (for writing).

Materials ples to the sessions. The following collections will be
useful in many ways:
1. The best professional book to use in connection with

the phonics, spelling, and word study continuum is a. Samples of running records or reading records. Gather

Word Matters: Teaching Phonics and Spelling in the Reading/
Writing Classroom. This book provides the foundation
of understandings you need to implement effective
phonics and spelling lessons. You will find specific
lessons in Phonics Lessons K, 1, and 2 and Word Study
Lessons 3, also by Pinnell and Fountas. The CD for
these phonics lessons provides many materials that
will shorten your preparation time. You may also
want to use The Fountas & Pinnell Prompting Guide Part
1, pages 27-33, which focuses on constructing words
and revisiting a text for word study.

. Studying the phonics, spelling, and word study con-
tinuum will be most interesting if you have some
student materials to examine and analyze. You can

make collections yourself or have teachers bring sam-

34 « MODULE 6:Phonics, Spelling, and Word Study Continuum

some examples of running records or reading
records from a class of children at the grade level of
interest. You can have teachers bring their records
from assessment or regular ongoing observation,
but it is often good to have the entire group look at
the same examples. You will find preprinted assess-
ment forms for taking reading records in Fountas &
Pinnell Benchmark Assessment Systems 1 and 2, or
you may use other assessments. If you know how to
code running records, you can use this as a tool to
capture the reading behavior of a student reading

any text.

b. Samples of students’ ability to read words in isolation. You
will find lists of 25, 50, 100, and 500 high-frequency
words in Word Matters. You will also find high-fre-
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quency-word reading assessments in Fountas &
Pinnell Benchmark Assessment Systems 1 and 2. You
can use these assessments to construct a standard
word reading test for your grade level. To gain very
specific knowledge of readers’ ability to notice and
use parts or features of words, you could use the
word features test for each grade level that is pro-
vided in Fountas & Pinnell Benchmark Assessment
Systems 1 and 2 (Optional Assessments). If you do
not have this assessment, you can create your own
by looking at features of the kinds of words stu-
dents are expected to read at their instructional
levels. Then, create a list and have students read it,
noting words read accurately as well as errors.
Even the errors will give you information about the
kinds of word features students are noticing and
using. Some features to consider are first letters,
last letters, vowels, letter clusters (blends, digraphs,
and double vowels), phonogram patterns, multi-
syllable words, words with r-controlled vowels,
contractions, possessives, suffixes, prefixes, silent
consonants, phonogram patterns in multisyllable
words, compound words, frequently appearing
syllable patterns, Greek or Latin roots (structure),
and word endings (from simple to complex). You
will find lists of words with specific features in the
Word Matters appendix.

. Samples of assessment of phonics knowledge. Have
teachers assess fifteen to twenty students on a meas-
ure of phonics knowledge that you consider to be
reliable. Teachers at a grade level may want to decide
on an appropriate assessment; then, each participant
could assess five to ten students and bring the results
to the session. You will find many examples of phon-
ics/spelling assessments in the following:

e Teacher resources CD for Phonics Lessons K, 1,
and 2 and Word Study Lessons 3 (Pinnell and

Fountas, Heinemann).

* Fountas & Pinnell Benchmark Assessment Systems
1 and 2 (Optional Assessments).
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You can easily create some phonics assessment
instruments. For younger children, one quick way
we have found is to place pictures on a blank page
and ask children to write as much as they can of
the word for the picture. You can use any word
feature: consonant sounds (man, bat, pig); vowel
sounds (fan, leaf, sun); consonant digraphs (fish,
shell); consonant blends (train, blanket, branch);
etc. The examples can be very simple or more dif-
ficult. You will learn the sounds that younger
children can represent with letters. You will learn
the extent to which older students can represent
larger word parts to make the word “look right”
(beyond simple letter-sound correspondence).

d. Samples of student writing. Gathering samples of stu-

dent writing from the beginning, middle, and end
of year for each grade level will provide very good
material for analysis. You will not only get an idea
of the words students can spell conventionally and
those they attempt to spell, but you will also learn
the range of words that they select to write.

. Samples of assessment of spelling knowledge. Gather

spelling tests from each grade level. You may want
to have each teacher assess spelling using a common
list at the beginning of the year and again at regular
intervals during the year. In Word Matters you will
find lists of 25, 50, 100, and 500 high-frequency
words. Many schools use these lists as a part of reg-
ular assessment. You will find similar lists in Fountas
& Pinnell Benchmark Assessment Systems 1 and 2 as
well as in Phonics Lessons K, 1, and 2 and Word Study
Lessons 3 (Pinnell and Fountas, Heinemann).

. Lesson examples on DVD. You can find several phonics

lessons on the published DVDs Word Study: Phonics
and Spelling Lessons and the Buddy Study System. These
DVDs will be useful for grades K through 3. You can
also make your own DVDs by recording teachers in
your own school. These are often the best examples,
because the teacher can provide background infor-
mation on the students.
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g. Children’s literature examples that engage children with c. Make study assignments:
features of language. There are many wonderful For a group of six—
books that feature rhyme, rhythm, and language * Early Literacy Concepts and Phonological
play. Throughout Phonics Lessons K, 1, and 2 and Awareness

Word Study Lessons 3, you will find suggested titles « Letter Knowledge

along with the specific word features that the text
. * Letter-Sound Relationships
supports. The poems in Sing a Song of Poetry K, 1,

and 2 will also be useful in helping children attend * Spelling Patterns and Word Structure

to word features, especially when you use The ¢ High-Frequency Words
Fountas & Pinnell Prompting Guide Part 1, page 33, « Word Meaning/Vocabulary and
“Revisiting a Text for Word Study.” Word-Solving Actions

If there are eight people at a table, one of the addi-
Session OQutline tional people can read High-Frequency Words, the

. . . other, Word Meaning and Word Structure, and then
1. Explore the nine areas of learning: becoming a word solver

) _ share the presentation with the other person who
over time (approximately 2 hours)

read the same material. If there are only four people

atatable, one person can combine Spelling Patterns,

a. In this exercise you use Word Matters and work as a Word Structure, Word Meaning/Vocabulary, and

group to understand nine areas that are important for Word-Solving Actions.

children’ ability to learn how words “work.” These

i Fi 33 body of in-
nine areas (see Figure 33) encompass a body of in d. Start by examining the appropriate section in The

terrelated knowledge that supports reading by help- Continuum of Literacy Learning. Then read the mate-

ing children learn a range of word-solving strategies . .
& 8 5 & rial in Word Matters that relates to the nine areas of

such as using sounds and letters and understanding . .
_ ‘ learning, as shown in the chart on the next page.
the structure and meaning of words. The nine areas

are also an important foundation for children’ learn-
e. Have groups complete the process in three sepa-

rate steps (see Figures 34, 35, and 36). When

finished, individual groups can share with the

ing to write. Overall, the nine areas include some very
specific knowledge; however, it is the orchestrated

way in which readers and writers use this informa-

. . o hole group.
tion that is key to becoming literate. Whole group

b. Within each of the nine areas, children develop 2. Explore using children’s literature and poetry to support

simple to complex understandings over time. Each language knowledge (approximately 1% hours)
represents a continuum of learning and, taken

together, a larger picture of development. Important , , o ,
g grp P P a. Use the collection of childrens literature to plan in-

understandings (principles) can be taught along the teractive read-aloud sessions that will support

continuum. These understandings build on one . .
phonemic awareness, phonics, and vocabulary. Sort

another so that learning progresses. The key to effec- books by appropriate grade-level range and have

tive teaching is understanding the nine areas of . ,
teachers work in groups appropriate to the age of

learning. In this session, you will be exploring the )
their students.
theoretical base—that is, the reasons for helping chil-

dren learn the principles along this continuum.
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Area of Learning

Nine Areas of Learning and Word Matters

Word Matters Pages

Early Literacy Concepts

5-10,68,87,123

Phonological Awareness

5,8-10,63-64,76-77,95

Letter Knowledge

7-8,46-47,69-71,87,138-39,143-47

Letter-Sound Relationships

46-53,90-95

Spelling Patterns

65,82,95,236

High-Frequency Words

35-41,44-46,71-72,88-90

Word Meaning/Vocabulary

48-49,60-62

Word Structure

95-98,151-52

Word-Solving Actions

76-79,80-82,124,149-52

FIGURE 33: Phonics and Spelling: Nine Essential Areas of Learning

ELEMENT

Early Literacy
Concepts

Phonological
Awareness

Letter Knowledge

Letter-Sound
Relationships

Spelling Patterns

High-Frequency
Words

DEFINITION

Learning about literacy begins long before children enter school. Through experiences with print, children develop some basic con-
cepts (such as“letter”and “word,” as well as the way print“works”). Some explicit teaching can help children learn much more about
these early concepts, understand theirimportance, and develop ways of using them in reading and writing.

Phonological awareness is a broad term that refers to both explicit and implicit knowledge of the sounds in language. It includes the
ability to identify and make rhymes, hear syllables in words, hear the parts of words (onsets and rimes), and hear individual sounds in
words. Phonemic awareness is one kind of phonological awareness—the ability to identify, isolate, and manipulate the individual
sounds (phonemes) in words.

Letter knowledge refers to the graphic characters that represent the sounds of language. A finite set of twenty-six letters, two forms of
each, are related to all the sounds of the language (forty-four phonemes). Children need to learn the names and purposes of letters, as
well as the particular features of each.

The sounds of oral language are related in both simple and complex ways to the twenty-six letters of the alphabet. Learning the con-
nections between letters and sounds, as well as letter clusters and sounds, is basic to understanding written language.

Knowing spelling patterns (for example, phonograms and consonant-vowel-consonant patterns) helps children notice and use larger
parts of words, thus making word solving faster and more efficient. Patterns are also helpful to children in writing words because they
will quickly write down the patterns rather than work laboriously with individual sounds and letters.

A core of known high-frequency words is a valuable resource as children build their reading and writing processes. Young children will
begin to notice that these words are powerful examples that help them develop the concept that a word is always written the same
way.They can use known high-frequency words to check on the accuracy of their reading and can also use them as resources for solv-
ing other words.

continued on next page
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FIGURE 33: Phonics and Spelling: Nine Essential Areas of Learning, continued

ELEMENT

Word Meaning/
Vocabulary

Word Structure

Word-Solving
Actions

DEFINITION

Having core words that children not only can recognize and spell but also know the meaning of is a helpful resource in word solving.In
our complex language, meaning and spelling are intricately connected. For children to be able to comprehend texts, they must know
the meaning of most of the words they are expected to read. Often you must know the meaning of the word you want to spell or read
before you can spell it accurately.

Looking at the structure of words will help children learn how words are related to one another and how they can change words by
adding letters, letter clusters,and larger word parts. Being able to recognize syllables, for example, helps children break down words
into smaller units that are easier to analyze. Words often have affixes, parts added before or after a word to change its meaning, which
often affect spelling.

Word-solving actions are the strategic moves readers and writers make when they use their knowledge of the language system to
solve words.These “in the head” actions are invisible, although we can infer them from some overt behaviors.They represent children’s
ability to use the principles in all of the preceding sections of the continuum.

FIGURE 34: Exploring Areas of Learning Step 1: Individual Study (about 25 minutes)

Take your assigned area(s) of learning. Read the definition on your copy of the continuum and
read through the principles.Then read the assigned pages of Word Matters. Make some brief
notes of the key points. Address the following questions:

1. Why is itimportant to teach children the principles in this area of learning?
2. How will they use this knowledge as readers and writers?
3. Whatis one way to help them learn the principles?

4. How can you help them actively use the principles not just in phonics lessons but in reading
and writing across language/literacy instruction?

FIGURE 35: Exploring Areas of Learning Step 2: Presentation (about 90 minutes)

1. Share what you have learned with others in your group.

2. When you present the material, take people to the page in Word Matters that has the information.
3. Don't tell every detail but do cover important understandings.

4. Let people ask questions or contribute to the presentation.

5. Limit the discussion to ten minutes for each learning area. Ask one person to be the “timer.”

6. Allow the person who studied the material to lead the discussion.
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b. Have participants read and enjoy the books, passing
them around to different tables. They can use sticky
notes to identify the particular features of each text
that will draw children’s attention to aspects of
words—how they sound and/or look. See Figure 37.

c. Then, if there is time, give them some copies of po-
ems from Sing a Song of Poetry K, 1, or 2 or from
other poetry books. Have them follow the same

process with the poems.

d.Features they may find include rhyme, ono-
matopoetic words, assonance, alliteration, figurative
language (including idioms or figures of speech),
synonyms and antonyms, homonyms, silly names,

made-up words, compound words, descriptive
words, action words, portmanteau words, short-
ened words, words with endings, words with Greek

or Latin roots.

e. When they are finished, participants can deter-

mine to which of the nine areas of learning each
book would contribute. (Some books may con-
tribute to more than one area.) Then, for the grade
level, have teachers look at the Behaviors to Notice,
Teach, and Support on the continuum and select
principles and plan minilessons to support learn-
ing. They can also plan how they will use the po-
ems and children’s literature selections during shar-
ing or interactive read-aloud. See Figure 38.

FIGURE 36: Exploring Areas of Learning Step 3: Key Understandings (5 minutes)

As a group, come up with:

1. One key understanding about how children learn about letters, sounds, and words.

2. One key understanding about how to teach children about letters, sounds, and words.

FIGURE 37: Examining Children’s Literature and Poetry

1. Read and enjoy the collection of children’s
literature, thinking about appropriateness
for the age level of the children you teach.

2. Think about how each book provides
opportunities to draw children’s attention
to some aspect of language.

3. On the cover of the book place a sticky
note indicating the potential of the text for
supporting children’s language learning; then
pass the book to the next person (who may
add to the sticky note).

. After you have read all of the books, have a

. Repeat the process with poetry examples.

general discussion of their use in interactive
read-aloud. Remember that the main purpose
is to help children enjoy the book. They will
learn if they are engaged. After reading and
enjoying the book one or two times, talk
about how you can draw children’s
attention to aspects of words.
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3. Observe effective phonics/word study lessons (approxi- d. Participants can watch these videos in grade-level

mately 112 hours) groups or as a whole group. Prepare participants for

iewi iding th level looki
a. The word study DVD from The Primary Literacy viewing by providing the grade level and looking at

Video Collection (Heinemann) is a good resource to
use to give participants a clear idea of the structure
of word study:. It includes a complete phonics les-
son, as well as illustrative video clips, for each of
the nine areas of learning. You will also find infor-
mation on assessment and a recording representing
the five days of the buddy study system. A detailed
guide accompanies the DVD.

. If you do not have the above materials, try making a
video of a teacher’s minilesson at each of the grade
levels participants teach. If possible, get just a few
minutes of the application and sharing activities as
well. It is important to have each component. (Shar-
ing after students have been involved in application
is very important in helping teachers reinforce the

the phonics, spelling, and word study continuum at
that level. Invite teachers to note behaviors that they
think are especially important for their students at
the particular time of year.

. Then view the minilesson, application, and sharing.

Identify the principle on the continuum. Ask par-
ticipants to note the language that the teachers use.
Some questions for discussion are listed in Figure 39.

4. Explore word solving in reading (approximately 2 hours)

a. Use a set of ten or so running records or reading

records. (The difference between the two is that
running records are taken on a blank sheet of
paper, with the teacher making a check mark for
every accurately read word in the same format as

minilesson principle.) the printed text a child is reading. Reading records

are taken on forms with typed text. There are a few

c. If you are using the buddy study system from Word minor coding differences. The typed texts are use-

Matters, you may want to ask a teacher to videotape ful when you are working with older readers

herself teaching the procedures over a five-day because it is quite difficult to keep up with the

period. This film will be a valuable asset in your reader when you are making checks for accurately

school. These lessons can also be found in the Word read words.) This set can be one you have pre-

Study Activities section of Phonics Lessons 1 and 2

pared, or teachers may bring their own. If your
and Word Study Lessons 3.

colleagues are new to the process or have not set

FIGURE 38: Planning Lessons for Phonics, Spelling, and Word Study

1. Align children’s literature texts and/or poems
with one or more of the nine areas of learning
for word study.

can use it to find specific language for stating
the principle. If not, think of clear language
that will allow children to understand what

. . the principle means.
2. Then, go to the Phonics, Spelling, and Word

Study Continuum for your grade level. 5. Then, plan the minilesson. Also, plan how you
will use the poem or children’s literature
selection during sharing or interactive

read-aloud within the same time period.

3. Looking at the specific area identified for a
book, select principles that will be appropriate
for your students.

6. If you have time, plan several lessons and
schedule a follow-up conversation with
your colleagues to discuss the results.

4. If you have the longer continuum (The Continuum
of Literacy Learning, PreK-8 or Phonics Lessons), you
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FIGURE 39: Questions for Discussion: Phonics Word Study Lessons

1. What did you notice about the teaching during the minilesson? (Notice the clarity of the
teacher’s language as well as her visual demonstration.)

2. Howdid the application activity help students learn more about the principle? (Notice
management aspects of the activity. Discuss how the teacher must have taught students the
routines. Notice children’s use of the teacher’s clear language.)

3. What did you notice about the teaching during sharing? (Notice how the teacher reinforces
students’understanding. Notice how the teacher uses clear language to reinforce the principle.)

4. What are the important components of a word study program and how does each contribute in
a different way to children’s learning?

5. Extend understanding by looking at the continuum again and generating three or four clear
statements that will help students understand the principle.

aside time for taking records in their schedules, sons K, 1, and 2 and Word Study Lessons 3.

you may want to prepare them ahead of time.
e. Participants can use the small-group patterns to

. Participants use readers’ errors and self-corrections
to analyze what students know and need to know
relative to word solving. For example, a student
might know how to use initial consonant sounds
and letters but need to learn to go beyond the first
letter. The goals on the phonics, spelling, and word
study continuum (at appropriate grade level) can
be used as a resource. The word-solving actions

section will be especially helpful.

c. After they have analyzed the individual records,
participants can look for patterns across the group.
(They may see different patterns for students who
read at different levels, and they may see some

overall patterns.)

d. They can use the overall patterns to plan whole-class
minilessons on phonics or word study. Have them
state the principle, plan a visual display, and then
plan for application and sharing. (See Figure 40.)
You will find many examples of minilessons with

application activities and sharing ideas in Phonics Les-

©2011 by Irene Fountas & Gay Su Pinnell

plan for word work during guided reading (see
Guided Reading Continuum for suggestions). See

Figure 41.

f. Session follow-up:

* Repeat this whole process, this time using the sam-

ples of students’ ability to read words in isolation.
You can use high-frequency word lists or the word
features assessments. Here, teachers may want to
make some predictions of what students already
know before administering the word lists you

choose.

* Repeat the process again using samples of assessment

of phonics knowledge. Since teachers are testing for
particular concepts, they may already have some
potential minilessons in mind. The assessments will

refine their decisions.
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FIGURE 40: Using Observational Records to Plan for Phonics/Word Study

1. Work with grade-level colleagues.You have a set of records that provide a detailed
analysis of reading behaviors.

2. For each student, look at the errors and self-corrections.

3. Using the form (Figure 42), list what each student knows in column 2 and what the
student needs to know in column 3.You will find the phonics, spelling, and word
study continuum helpful as a resource.

4. Now look for patterns across the group. Are some patterns common to most of the
group? Highlight them as a basis for minilessons. Are there some patterns common
to small reading groups? Note them as a basis for planning word work during
guided reading.

FIGURE41: Planning Minilessons and Word Work Based on Reading Assessment

1. Take the patterns you previously identified from the reading assessment.

2. Plan some whole-class minilessons. Use the following structure:
+ State the principle.
+ Write some clear language that will communicate the principle to the students.

+ Plan a way to display (demonstrate) the principle visually with examples on a chart,
in the pocket chart, on a whiteboard, or with magnetic letters.

+ Plan an active way that students can independently or with a partner explore
the principle (using examples from your demonstration and additional examples).

+ Plan for sharing at the end of the morning or word study session.

3. Look at the reading behavior from one of your reading groups. Find patterns across
the group. You may also want to look at the characteristics of the texts at the level at
which the group is reading (see the guided reading continuum).

4. Plan word work for the group (2-3 minutes at the end of guided reading).The guided
reading continuum will be helpful as a resource. Plan a week of word work.
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FIGURE 42: What Students Know and Need to Know

Reader

Knows

Needs to Know

10.
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5. Plan spelling and phonics lessons using students’ writing
(approximately 2 hours)

a. For this session, you can use the samples of student
writing you have gathered or you can use your
spelling assessment samples:

» Writing samples. Remember that in looking at
writing samples, teachers will have rich information
on the words students have attempted. The ad-
vantage of writing samples is that they are easily
collected as part of writing workshop.

* High-frequency word assessment (words in isola-
tion). Word writing assessments will provide infor-
mation about the number of high-frequency words
children know as well as errors and attempts. This
will inform minilessons on high-frequency words.
Results will also help in choosing words for the
buddy study system (see Word Matters, Chapter 14,
pages 168-87). Older readers can keep an account
of the words they can spell, highlighting the words
they know and selecting words for buddy study
from those they want to learn to spell next.

* Spelling tests. Spelling tests will also provide infor-
mation about the particular words children can
spell. Errors can be analyzed for particular word
features (see Figure 43 for an example of a filled-in
form and Figure 3 in the appendix for a blank ver-
sion), which then become the topics of minilessons.

b. Teachers can work in grade-level groups to create
a list of the kinds of understandings that children
need to develop at that grade level. They can use
the phonics, spelling, and word study continuum
as a resource. They should try not to make the list
too long but predict what their students will need
to know next. They can use the blank analysis form
in the appendix of this study guide and select un-
derstandings to place at the tops of columns. They
may want to leave one or two columns blank, be-

cause they will make discoveries as they analyze the

44 « MODULE 6:Phonics, Spelling, and Word Study Continuum

spelling assessment materials.

. Then, using the set of spelling assessments, teach-

ers record error behaviors in the first column. They
analyze each error. (Several teachers can work to-
gether to do an entire class, or they can work indi-
vidually with a small group of students.)

d. After completing the form for each learner, teach-

ers look for patterns across the group. They then
use these patterns to plan spelling minilessons. See
Figures 44 and 45.

. If you used spelling assessments of words in isola-

tion for the initial work you have done, plan a fol-
low-up session to work with student writing sam-
ples. After teachers have used the form a couple of
times, they will not need to go into such detail.

. Additional Sessions

a. Examining the buddy study system. Convene a session to

examine the buddy study system and work to-
gether to create materials and learn the routines to
get started. (View again the DVD from Heinemann,
if available.)

b. Selecting an assessment. Select a reading or writing as-

sessment to administer again after about six weeks
of daily minilessons and word work during guided
reading. Meet to share the results.
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FIGURE43: Error Analysis Chart of My Guinea Pig

Error Analysis of “My Guinea Pig” by Andrew
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FIGURE 44: Using Writing Analysis or Spelling Assessments to Plan for Phonics/Word Study

1. Working with grade-level colleagues, use the 4. Now take the student writing papers and/or a
blank form to identify goals for analysis. (Copy set of spelling assessments.
dietionin soyou il s ereiier e Sl g 5. For each student, note on the form errors and
2. Using the Phonics, Spelling, and Word Study self-corrections. (You may want to divide the
Continuum, select goals that you think are papers or assessments among yourselves so
essential for helping students spell words in you can proceed more quickly.)
An P eing) 6. Analyze the errors.Think about what each error

3. From those goals you have identified, select is showing you that the student needs to know.
several and write them at the top of each
column on your form (leaving the first column
for error behavior). Leave some blank columns
to account for what you may find as you
analyze student work.

7. Now look for patterns across the group. Are
there some patterns across most of the group?
Highlight them as a basis for minilessons.
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FIGURE 45: Planning Minilessons and Word Work Based on Reading Assessment

1. Take the patterns you previously identified from the spelling assessment.

2. Plan some whole-class minilessons. Use the following structure:
« State the principle.
+ Write some clear language that will communicate the principle to the students.

+ Plan a way to display (demonstrate) the principle visually with examples on a chart,
in the pocket chart, on a whiteboard, or with magnetic letters.

* Plan an active way that students can independently or with a partner explore
the principle (using examples from your demonstration and additional examples).

« Plan for sharing at the end of the morning or word study session.

3. Look at the reading behavior from one of your reading groups. Find patterns across
the group. You may also want to look at the characteristics of the texts at the level at
which the group is reading (see the guided reading continuum).

4. Plan word work for the group (2-3 minutes at the end of guided reading).The guided
reading continuum will be helpful as a resource. Plan a week of word work.
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MODULE 7

Guided Reading Continuum, Levels A-Z

Estimated Time: 4 hours

Your exploration of the guided reading continuum will vary according to the interest levels of the participants.
Always remember that teachers will have a wide range of students within any grade level. Therefore, it is
always advisable to look at books that are a couple of levels below the students’ levels and a couple of levels
above the range. Look at the grade levels of interest and the text gradient chart. Select the range of levels that
will best suit your group.

Note: If working with PreK teachers, see page 129 in the PreK=2 Continuum or page 252 in the PreK—8 Continuum.

In this session, you help participants look at texts, at readers, and at examples of teaching. You will also

examine specific language that teachers can use to teach, prompt for, and reinforce strategic actions.

Session Preview tions, guiding discussion of texts, and making teach-
ing points after reading.

1. Analyzing texts. Participants use their own background
4. Using the Fountas & Pinnell Prompting Guide Part 1. The

Fountas & Pinnell Prompting Guide Part 1 is an organ-

knowledge to analyze several texts at a level. The num-

ber of levels they analyze depends on how much time

you have available. The general goal is to help them ized, comprehensive list of teacher language that can

recognize the increasing demands of texts as they move be used to teach, prompt for, and reinforce effective

up the gradient. These kinds of analytic thinking will reading behaviors.

build a foundation for understanding the continuum.

2. Observing and analyzing reading behavior. The first step Materials

in using the continuum is to learn to assess students’

1. Sets of leveled texts
reading abilities. Systematic observation during read-

ing tasks will provide the information teachers need in B You will need to select at least four text levels that are
order to use the continuum effectively. [This session sufficiently spread on the gradient to provide a clear
would ideally follow the professional development contrast. We suggest a spread of two to three levels.

needed to implement a benchmark assessment system. | m For each of the text levels, gather three or four

3. Observing and analyzing teaching in guided reading les- examples of leveled books. You will want one set of

books fi four to fi le.
sons. The next step is to look at teaching using the coks lot evely fout fo Hive people

continuum as a tool. Participants learn to use the ® You will use these sets of books to help you talk about

continuum as a resource in planning text introduc- and understand the levels of the continuum.
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2. Running records or reading records of students’ behavior
while reading texts

» A second grade group reading Elephants, by
Beverly Randell.

* Afifth i Paul
B A running record is a representation of students’ ifth grade group reading Seedfolks, by Pau

. . . ) Fleischman.
reading, coded according to certain conventions

(see the Coding and Scoring at a Glance chart in B Another resource is the DVD for Guided Reading,

the Fountas & Pinnell Benchmark Assessment System 1 ,
which includes:

and in When Readers Struggle: Teaching That Works).
The teacher can use the running record to make o Essential Elements, featuring a first grade lesson.

check marks for each word read accurately by a o The Skillful Teacher, which shows a second

grade group reading Cam Jansen and the Mystery
of the Circus Clown.

child reading orally; there is no need to type the
text the child is reading. After the reading, the
teacher looks at the actual page the student has
read and uses the corresponding coding to inter- . . .
pret behavior. The teacher can use the running record 4. Fountas & Pinnell Prompting Guide Part 1
to determine accuracy as well as to find the students’ ® [f you include this activity, it will be helpful for every

instructional and independent reading levels. person to have a copy of Prompting Guide Part 1.

B The reading record is very similar to the running ® Alternatively, you will find many examples of

record, the only difference being that on the read-
ing record, the teacher uses a typed text to record
the child’s reading behaviors.

prompting language in Teaching for Comprehending
and Fluency: Thinking, Talking, and Writing About
Reading, K-8 and in When Readers Struggle: Teaching

That Works.
B You can read more about these records in Teaching
for Comprehending and Fluency: Thinking, Talking, and
Writing About Reading, K-8 and in When Readers Session OQutline

Struggle: Teaching That Works. .
1. Analyzing texts (approximately 30 minutes)

® Collect several records at your text levels of interest. a. Review the ten categories of text characteristics

It is very helpful to have records for several readers related to levels. You can find this information on

at the same text level. Teachers can bring in their own page 229-30 of The Continuum of Literacy Learning,

records from a group of students. But it is also help- PreK-8. You can also find detailed information

ful to have everyone look at the same set of records. about the gradient of texts in Teaching for Compre-

You will find many good examples of records at a hending and Fluency: Thinking, Talking, and Writing
About Reading, K-8 (Chapters 12, 13, and 14) and
When Readers Struggle: Teaching That Works (Chap-

ter 6). You will find the latter particularly helpful if

variety of levels on fountasandpinnellleveledbooks.com.

3. Lesson examples on DVD
teachers are working with struggling readers.

® You will find three examples on the DVD that
b.Look at the books on the table. Place them in

groups by level and then order the levels from eas-

comes with Teaching for Comprehending and Fluency:

Thinking, Talking, and Writing About Reading, K=8:
iest to hardest. [If several tables are involved, it will

o A first grade group reading Sally and the Spar- help to have the same books at each so that teach-

rows, by Jenny Giles. ers can talk with teachers at other tables.]
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c. Participants take the easiest level first and answer the takes about ten minutes. The lists will not be exhaus-
question, what do readers have to know how to do tive; the idea is to begin to think about the demands
to read this level with understanding and accu- of texts and how they change across the gradient.

racy? They read and think about all of the texts from

the level. Then they make a list, using verbs as the first d. Then participants take the next harder level and

answer the same question; this time, they list only
the additional demands of the text. Remember to

word in each. This means they are thinking not just
about what the text is like but about what the reader
is doing in his head. On chart paper that all can see, use verbs.

they make a list, working quickly so that this activity

FIGURE 46: Directions for Analyzing Texts (first assessment period)

1. You have a set of leveled books. Place them in groups by level and then order the levels from easiest
to hardest.

2. Take arunning or reading record on the easiest level first and answer the question, what do readers
have to be able to do to read this level with understanding and accuracy? Try to use verbs to describe
the reader’s actions.

3. Take alarge piece of chart paper and fold it to make four columns. Write the question at the top of
the chart.

4. Read and think about all of the texts from the easiest level. Then make a list, using verbs.

5. Then take the next hardest level and answer the same question; this time, list only the additional
demands of the text. Remember to use verbs.

6. Repeat for the final two levels.When finished, you will have four columns, with the last three listing
additional demands, like this:

What do readers have to be able do to read this level with understanding and accuracy?
LEVEL C LEVEL G LEVEL K LEVEL 0

Read dialogue

= Read sentences with prepositional phrases
Solve one-syllable and some two-syllable words
etc.

7. Be prepared to share your lists with the whole group.

8. Compare your chart to the text characteristics for each level on the continuum. You may want to look
at the grade level correlations using the chart on page 5 of the K-8 continuum (white).

9. Finally, scan the Behaviors and Understandings to Notice, Teach, and Support for each level. Select
one of your sample texts and talk about which behaviors are particularly applicable to it.

10. Think about the kind of teaching students will need to read on this level of difficulty.
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e. Repeat for the final two levels. When finished, they
should have four columns, with the last three list-

ing additional demands. See Figure 46.

f. After a discussion across the groups, they compare
their charts to the text characteristics for each level
on the continuum. You can point out the grade
level correlations using the chart on page 5 of the

PreK—8 continuum.

g. Then they scan the Behaviors to Notice, Teach, and
Support for each level. They can select one of their
sample texts and talk about which behaviors are

particularly applicable to this text.

2. Observing and analyzing reading behaviors (approxi-

mately 30 minutes)

First, take into account the kind of assessment your
school or district already uses. Most schools have some
kind of systematic assessment in place. If you are using
the Fountas & Pinnell Benchmark Assessment System 1
or 2, a DVD contains a tutorial for taking reading
records and finding instructional and independent
reading levels. You will also find detailed directions for
scoring and analyzing the reading behaviors of stu-
dents. If you are using another system, you can use a
conversion chart to determine the appropriate levels,
A through Z. In Leveled Literacy Intervention (Orange,

Green, or Blue), you will find three different tutorials
that will engage your participants in the same process.
Both tutorials provide a great deal of practice.

For this session, participants will be looking at run-
ning records or reading records that have already been
taken. In this way, they will see clear examples. You
will find a chart called Coding and Scoring Errors at a
Glance on page 525 of When Readers Struggle: Teaching
That Works. On page 523, you will find a form called
Guide for Observing and Noting Reading Behaviors
that will be helpful in focusing your observations. You
may also wish to use the form Ways of Thinking About
Text Reading: Observing for Evidence on page 522.

a. Participants work in small groups to examine read-
ing records. Records may be at any levels you
choose. In the example below, see Figure 47, we
used an instructional and an independent level for
each of three readers. These records were taken
during the first assessment period. We repeated the
exercise with reading records from the same three
students taken during the second assessment
period. Some other options are:

* One small group of children who have been
placed together for instruction.

* One or two students at two or three points in

time.

FIGURE 47: Directions for Analyzing Texts (second assessment period)

1. You have two reading records (independent

readers.These records are from the second
assessment period.

2. Look at each reader and note (a) what the
reader knows how to do and (b) what the
reader needs to learn how to do or do
more consistently.

3. Look at the continuum for the instructional
level and instructional level) for the same three

. Select some teaching points that you would

level text. Examine and discuss the Behaviors
to Notice, Teach, and Support for the level.

use to help this reader, either in individual
conferences or in a small reading group.

Consult the continuum at the instructional
level to select teaching points and plan
for guided reading
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 The same student reading at independent and a. Look at the text the students in the film will be reading.
instructional level. Think about the demands of the text and compare it

¢ Individual children at several grade or text levels. o the continuum for the level. What are the

demands of the text? What are the opportunities

b. They look at each individual reader to determine for learning? How will the teacher support stu-
what the reader can do and what the reader needs dents in the introduction?

to learn how to do next. . _ .
b. If available, share information about the students

c. Then they look at the continuum, using the level of in the group. You may have previous reading
the text the students read. They can examine and records or other assessment data.

discuss the Behaviors and Understandings to

Notice, Teach, and Support for the level and select c. Have participants view the DVD clip of the lesson.

some appropriate teaching points that would help Keep the descriptions of thinking (from the con-

) tinuum) in mind. What evidence is there that the
this student.

teacher is supporting various kinds of thinking?

d. They study the reading records from the second

. ‘ d. Participants discuss the lesson, keeping in mind
assessment period and notice what readers can now

do that they could not do before. Then they repeat the behaviors and understandings to notice, teach,

the process, using the continuum to plan teaching and support. See Figure 48.

points for guided reading.
4. Using The Fountas & Pinnell Prompting Guide 1 (approxi-

3. Observing and analyzing teaching in guided reading mately 30 minutes)
lessons (approximately 30 minutes) a. For this session, you'll emphasize the reading part of
the prompting guide, but you may want to begin by

In this activity participants view guided reading lessons

‘ , . having participants read the introduction in a “jig-
to analyze teaching. See the materials description for &P P JE

. . . . saw” manner and then visit each part of the guide.
suggestions on accessing DVD clips. For each clip, use P &

the following process: b.Have a discussion of the differences between

TEACH, PROMPT, and REINFORCE.

FIGURE 48: Directions for Observing and Analyzing Teaching

1. Look at the text the students in the film will be 3. View the DVD clip of the lesson.Keep the
reading. Think about the demands of the text descriptions of thinking (from the continuum)
and compare it with the continuum for the level. in mind. What evidence is there that the
What are the demands of the text? What are the teacher is supporting various kinds of
opportunities for learning? How will the teacher thinking?

support students in the introduction? . .
4. Discuss the lesson, keeping in mind the Behav-

2. If available, share information about the students iors and Understandings to Notice,
in the group.You may have previous reading Teach, and Support.
records or other assessment data.
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c. Go back to the same reading records you used for
item 2 (Observing and Analyzing Reading Behav-

iors).

d. Have teachers work in pairs to select some prompts
and teaching points that would be helpful when

interacting individually with each student.

e.As a group, determine some language that a
teacher might use in the text introduction or in

teaching points for the group. See Figure 49.

5. Further sessions

a. Have participants view DVD clips of individual
readers and the conversations that they have after
reading. Teachers can take either a running record
or reading record or they can just observe, making
notes using the form Guide for Observing and Not-
ing Reading Behaviors, pages 523-24 in When
Readers Struggle: Teaching That Works. (You can eas-
ily film these readers in your own school, which
will greatly increase teachers’ interest. Or you can
find clips of individual readers on the DVD that
accompanies Teaching for Comprehending and Fluency:
Thinking, Talking, and Writing About Reading, K-8.)
Watching a series of students and thinking analyt-

ically about their reading can lead to a rich

conversation about the systems of strategic actions.
Participants can then take this form and use it as
they listen to and talk with individual readers in
their own classrooms. Hold a follow-up session to
discuss their findings.

b. Have participants come to a session with records on

their students and potential texts for one guided
reading group. They can work in grade-level groups
or as partners. Using the continuum (at the appro-
priate level) and Prompting Guide 1, they make notes
to plan for one or two weeks of guided reading
instruction (always aware that they can change plans
in response to student behavior). They:

e Select potential teaching points.

* Use sticky notes or highlighter tape to identify
language they plan to use.

¢ Plan two to three minutes of word work for

each lesson.

* Then hold a follow-up session to discuss their

results.

FIGURE 49: Using The Fountas and Pinnell Prompting Guide 1

1. Startin a group of three.Read the introduction
in a”“jigsaw” way, assigning a page to each
person.

2. Share the information in your group of three.

3. Discuss the differences between Teach,
Prompt, and Reinforce problem solving
actions.

4. Look at the reading records that you
previously examined.

5.

Work in threes or pairs to select some prompts
and teaching points that would be helpful when
interacting individually with each students.

Determine some language that you might
use in a text introduction to the student
(as one of a group).

Determine some language that you might
use in teaching points to the student after
reading.
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FIGURE 1: The Continuum of Literacy Learning—Page Number Cross-Reference Chart

GRADE BY GRADE CONTINUA

Section/Item

Text Gradient Chart

List of Continua

Systems of Strategic Actions Summary Chart
Purpose of the Continuum—Introduction
Content of the Continuum—7 Underlying Principles
Reading Process (across contexts)

Oral and Written Communication

Word Study

Some Cautions

Organization of the Continuum

Ways Teachers Can Use the Continuum

Ways Administrators or Staff Developers Can Use the Continuum

INTRODUCTION TO THE INTERACTIVE READ-ALOUD AND LITERATURE DISCUSSION CONTINUUM

Framework (Characteristics of Texts and Goals)
10 Text Characteristics for Interactive Read-Aloud
Curriculum Goals for Interactive Read-Aloud
Using the Continuum

PreK-8

INTRODUCTION TO THE SHARED AND PERFORMANCE READING CONTINUUM

Text Characteristics for Shared and Performance Reading
Curriculum Goals for Shared and Performance Reading
Using the Continuum

PreK-8

INTRODUCTION TO THE WRITING ABOUT READING CONTINUUM

Genres for Writing About Reading
Using the Continuum
PreK-8

INTRODUCTION TO THE WRITING CONTINUUM

Purpose and Genres for Writing
Writing—C(raft

Writing Conventions

Writing Process

PreK-8

INTRODUCTION TO THE ORAL, VISUAL, AND TECHNOLOGICAL COMMUNICATION CONTINUUM

Listening and Speaking

Presentation
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PreK-8
8
inside front cover; 3
inside back cover; 242
1
2-3
4-6
5
5
5-6
7-9
6-7
10-12
14-19
15-17
16-17
18
18-19
21-45
49-53
50-52
50-53
53
54-71
74-T71
15-71
77
78-99
103-113
105-108
109
109-110
110-113
114-185
188-191
188-189
189-190

PreK-2
9,42
inside front cover; 3
inside back cover; 50
1
1-3
4-5
5
5
5-6

See grade level
15-18
16-18
16-18

18

See grade level
19-21
19-21

21

See grade level
22-31
24-27
27-28
28-29
29-31

See grade level
32-35
32-33
33-34

3-8
8,46
inside front cover; 3
inside back cover; 56
1
1-2
2-5

14-15
See grade level
16-20
17-19
17
20
See grade level
21-24
22-24
24
See grade level
25-35
27-30
31
31-32
32-35
See grade level
36-39
36-37
37-38
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FIGURE 1: The Continuum of Literacy Learning—Page Number Cross-Reference Chart (continued from previous page)

GRADE BY GRADE CONTINUA

Section/Item

Technology
PreK-8

INTRODUCTION TO THE PHONICS, SPELLING, AND WORD STUDY CONTINUUM

Grade by Grade Continuum Description

Detailed Continuum with Principles and Language
Word Work for Guided Reading Description
Six/Nine Areas of Learning

The Phonics and Word Study Continuum & Reading
PreK-8

INTRODUCTION TO THE GUIDED READING CONTINUUM

General Aspects

Framework of Guided Reading Lesson Chart

Using the Continuum

Selecting Texts—Ten Text Factors for Guided Reading
Planning for Word Work in Guided Reading
A-Z/A-N/L-Z

GLOSSARY
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PreK-8
190-191
192-209
212-217
212
369-404
212
212-216
216-217
218-235
239-250
241-246
240
246-250
246-248
249-250
251-355
358-363

PreK-2
34-35
See grade level
36-41
36
36
36-40
40-41
See grade level
42-52
43-48
44
43
48-51
51-52
127-185
187-192

3-8
38-39
See grade level
40-45
40
40
40-44
44-45
See grade level
46-57
49-52
48
52-57
54-55
55-57
177-237
239-244
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FIGURE2: What Students Know and Need to Know

Reader Knows Needs to Know

10.
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Error Analysis Chart

Date

Word Substitution

Letter
Knowledge

Letter/Sound
Relationships

Spelling
Patterns

High-Frequency Words

Word Meanings

Word Structure

Other




