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Introducción 
(Introduction)

Th is Spanish edition of the Continuum, the Continuo de adquisición de la lectura, 
has been specially adapted to meet the literacy needs of Spanish-speaking children 
and their teachers in prekindergarten through grade two as well as teachers of stu-
dents who are reading at levels A through N.  

Th e basic detailed de scrip tions of behaviors and understandings to notice, teach, 
and support for grades prekindergarten through 2 have been revised and adapted to 
meet the developmental literacy needs of Spanish-speaking children. We have also 
 examined carefully the National Assessment of Educational Progress (NAEP) 
framework and the Common Core State Standards (CCSS) and have made sure they 
are refl ected in the ways behaviors and  understandings are  expressed.  Additionally, 
we have strengthened the expectation to recognize and eff ectively pro cess  genres 
that are embedded within other  genres (hybrid texts—for example letters, direc-
tions, and recipes within fi ctional narratives). 

A prekindergarten set of continua is included in this book. Th is prekindergarten 
continuum does not represent “moving” the kindergarten curriculum down. In-
stead, it presents a rich array of understandings relative to oral language, story tell-
ing, and playful print and sound awareness to provide a strong foundation for kin-
dergarten learning. Th e behaviors and understandings are goals for the four-year 
olds to achieve by the end of their school year, prior to entering kindergarten. Some 
of the goals may be achievable in three-year old classes, but the development and 
range of your children will infl uence their readiness.

Th e continuum also refl ects current research as well as a great deal of 
 information related to the implementation of assessment in schools. Finally, the 
continuum has a design that makes it easy to read and interpret. We hope you will 
fi nd this a valuable tool for assessing and planning your teaching.
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 Content of the Continuum 
Across the seven continua included in this volume, several principles are important 
to consider:

Children learn by talking. ❑  Talking represents the child’s thinking. We engage chil-
dren in conversation that is grounded in a va ri ety of texts—those that children 
read, hear read aloud, or write—and that expands their ability to comprehend 
ideas and use language to share their thinking.
Children need to pro cess a large amount of written language. ❑  A dynamic language 
and literacy curriculum provides many daily opportunities for children to read 
books of their choice in de pen dently, to read more challenging instructional mate-
rial with teacher guidance, and to hear teacher-selected and grade-appropriate 
texts read aloud.
Th e ability to read and comprehend texts is expanded through talking and writing. ❑  
Children need to acquire a wide range of ways to write about their reading and 
also to talk about texts with their teacher and other children.
Learning deepens when children engage in reading, talking, and writing about  ❑

texts across many diff erent instructional contexts. Each mode of communication 
provides a new way to pro cess the ideas learned from oral and written texts and 
from each other.

Th is continuum provides a way to look for spe cifi c evidence of learning from 
prekindergarten through grade two, and across seven curricular areas. To create it, 
we examined a wide range of research on language and literacy learning, and we 
asked teachers and researchers for feedback. We also examined the curriculum stan-
dards of many states. Some guiding principles were:

Learning does not occur in stages but is a continually evolving pro cess. ❑

Th e same concepts are acquired and then elaborated over time. ❑

Many complex literacy understandings take years to develop. ❑

Children learn by applying what they know to the reading and writing of increas- ❑

ingly complex texts.
Learning does not automatically happen; most children need expert teaching to  ❑

develop high levels of reading and writing expertise.
Learning is diff erent but interrelated across diff erent kinds of language and literacy  ❑

activities; one kind of learning enhances and reinforces others.
In this volume, we include seven diff erent learning continua (see Figure I–1). 

Each of these continua focuses on a diff erent aspect of our language and literacy in-
structional framework (Fountas and Pinnell 1996, 2001b); and each con trib utes 
substantially, in diff erent but complementary ways, to children’s development of 
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Figure I–1 The Continuum of Literacy Learning

Curriculum Component Brief Defi nition Description of the Continuum

Interactive Read-Aloud and 
Literature Discussion

Children engage in deep discussion 
with one another about a text that 
they have heard read aloud or one 
that they have read independently.

Year by year, grades PreK–2•     
Genres appropriate to grades PreK–2•     
Specifi c behaviors and understandings •     
that are evidence of thinking within, 
beyond, and about the text

Shared and Performance 
Reading

Children read together or take roles 
in reading a shared text. They 
refl ect the meaning of the text with 
expression in their voices.

Year by year, grades PreK–2•     
Genres appropriate to grades PreK–2•     
Specifi c behaviors and understandings •     
that are evidence of thinking within, 
beyond, and about the text

Writing About Reading Children extend their understanding 
of a text through a variety of writing 
genres and sometimes with 
illustrations.

Year by year, grades PreK–2•     
Genres/forms for writing about reading •     
appropriate to grades PreK–2
Specifi c evidence in the writing that •     
refl ects thinking within, beyond, and 
about the text

Writing Children compose and write their 
own examples of a variety of 
genres, written for varying 
purposes and audiences.

Year by year, grades PreK–2•     
Genres/forms for writing appropriate to •     
grades PreK–2
Aspects of craft, conventions, and •     
process that are evident in children’s 
writing, grades PreK–2

Oral, Visual, and 
Technological Communication

Children present their ideas through 
oral discussion and presentation or 
through the use of technology.

Year by year, grades PreK–2•     
Specifi c behaviors and understandings •     
related to listening and speaking, 
presentation, and technology

Phonics, Spelling, and Word 
Study

Children learn about the 
relationships of letters to sounds as 
well as the structure of words to 
help them in reading and spelling.

Year by year, grades PreK–2•     
Specifi c behaviors and understandings •     
related to nine areas of understanding
related to letters, sounds, and words, 
and how they work in reading and 
spelling

Guided Reading Children read a teacher-selected 
text in a small group; the teacher 
provides explicit teaching and 
support for reading increasingly 
challenging texts.

Level by level, PreA–N•     
Genres appropriate to grades PreK–2•     
Specifi c behaviors and understandings •     
that are evidence of thinking within, 
beyond, and about the text
Specifi c suggestions for word work •     
(drawn from the phonics and word 
analysis continuum)
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reading, writing, and language pro cesses. Each of the continua is described in more 
detail in a separate introduction, but we briefl y introduce them here.

Reading Process: Systems of Strategic Actions
Four of the continua spe cifi  cally address reading: interactive read-aloud and litera-
ture discussion, shared and performance reading, guided reading, and writing about 
reading. Here we focus on strategic actions for thinking:

Within the text ❑  (literal understanding achieved through solving words, monitor-
ing and correcting, searching for and using information, summarizing, maintain-
ing fl u ency, and adjusting for purposes and  genre of text)
Beyond the text ❑  (making predictions, making connections with personal experi-
ence, content knowledge and other texts, inferring what is implied but not stated, 
and synthesizing new information)
About the text ❑  to (analyzing or critiquing the text)

In Interactive read-aloud and literature discussion, oft en children have an opportu-
nity to extend their understandings through talk. In interactive read-aloud you 
have the opportunity to engage children with texts that are usually more complex 
than they can read for themselves. You can take strategic moments to stop for 
quick discussion during the reading and continue talking aft er the end. Chil-
dren’s talk provides evidence of their thinking.

Shared and performance reading off er an authentic reason for reading aloud. As 
they read in unison or read parts in reader’s theater, children need to read in 
phrases, notice punctuation and dialogue, and think about the meaning of the 
text. All of these actions provide evidence that they are understanding the text 
and pro cessing it eff ectively. On these familiar texts, you have the opportunity to 
support and extend children’s understandings.

Guided reading off ers small-group support and explicit teaching to help children 
take on more challenging texts. As they read texts that are or ga nized along a gra-
dient of diffi    culty, children expand their systems of strategic actions by meeting 
the demands of increasingly complex texts. Th ey provide evidence of their think-
ing through oral reading, talk, and extension through writing. Th e guided read-
ing continuum is related to text reading levels rather than grade levels because we 
envision continuous prog ress along these levels. In the introduction to the 
guided reading continuum, you will fi nd a chart indicating a range of levels that 
approximately correlates with goals for each grade level.

In addition to spe cifi c evidence of thinking within, beyond, and about a text, each of 
these three continua described list  genres of texts that are appropriate for use at each 
grade level or text level.
Writing about reading, which oft en includes drawing, is another way for children to 
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extend their understanding and provide evidence of thinking. Writing about 
reading may be used in connection with interactive read-aloud and literature dis-
cussion or guided reading.

As you work with the continua related to reading, you will see a gradual increase in 
the com plex ity of the kinds of thinking that readers do. Most of the principles of 
learning cannot be pinpointed at one point in time or even one year. You will usu-
ally see the same kind of principle (behavior or understanding) repeated across 
grades or across levels of text; each time remember that the learner is applying the 
principle in a more complex way to read more diffi  cult texts.

Oral and Written Communication
Writing is a way of experimenting with and deepening understanding of  genres 

children have read. Although writing about reading is an excellent approach to 
help children extend their thinking and support discussion, it does not take the 
place of spe cifi c instruction devoted to helping children develop as writers. 
Th rough the writing workshop, teachers help young writers continually expand 
their learning of the craft , conventions, and pro cess of writing to communicate 
meaning to an audience. Th e writing continuum in this book lists spe cifi c under-
standings for each grade level related to craft , conventions, and pro cess. It also 
suggests  genres for children to write at each grade level.

Oral, visual, and technological communication are integral to all literacy pro cesses; 
you’ll see their presence in all other continua. Th is continuum singles out partic-
ular behaviors and understandings for intentional instruction.

Word Study
Finally, we include a continuum for phonics, spelling, and word study. For each 
grade, you will fi nd spe cifi c principles related to the nine areas of learning: (1) early 
literacy concepts; (2) phonological awareness; (3) letter knowledge; (4) letter-sound 
relationships; (5) spelling patterns; (6) high-frequency words; (7) word meaning; (8) 
word structure; and (9) word-solving actions. Here you will fi nd spe cifi c under-
standings related to spelling, which interface with the section on conventions pro-
vided in the writing continuum.

Some Cautions
In preparing these continua we considered the typical range of children that can be 
found in prekindergarten through grade two classrooms. We also consulted teach-
ers about their expectations and vision as to appropriate instruction at each grade 
level. We examined the district and state standards. We need to have a vision of ex-
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pected levels of learning because it helps in making eff ective instructional decisions; 
and even more important, it helps us to identify children who need intervention.

At the same time, we would not want to apply these expectations in an in fl ex ible 
way. We need to recognize that children vary widely in their prog ress—sometimes 
moving quickly and sometimes getting bogged down. Th ey may make faster prog-
ress in one area than another. Th e continua should help you intervene in more pre-
cise ways to help children. But it is also important to remember that learners may 
not necessarily meet ev ery expectation at all points in time. Nor should any one of 
the understandings and behaviors included in this document be used as criteria for 
promotion to the next grade. Educators can look thoughtfully across the full range 
of grade-level expectations as they make decisions about individual children.

It is also important to recognize that just because grade-level expectations exist, 
not all teaching will be pitched at that level. Th rough assessment, you may learn that 
your class only partially matches the behaviors and understandings on the contin-
uum. Almost all teachers fi nd that they need to consult the material at lower and 
higher levels (one reason that the guided reading continuum is not graded).

Ways to Use the Continuum
We see many diff erent uses for this continuum, including the following.

Foundation for Teaching
As you think about, plan for, and re fl ect on the eff ectiveness of providing individual, 
small-group, and whole-group instruction, you may consult diff erent areas of the 
continuum. For example, if you are working with children in guided reading at a 
particular level, use the lists of behaviors and understandings to plan introductions, 
guide observations and interactions with individuals, and shape teaching points. 
Th e word work section of the same continuum will give you spe cifi c suggestions for 
principles to explore at the end of the guided reading lessons. You can plan specifi c 
teaching moves as you examine the section on interactive read-aloud and literature 
discussion. Th e interactive read-aloud as well as the writing and word study conti-
nua will be useful in planning explicit minilessons. When you and your colleagues 
teach for the same behaviors and understandings, your students will bene fi t from 
the coherence.

Guide for Curriculum Planning
Th e continuum can also be used by a grade-level team or school staff  to plan the 
language and literacy curriculum. It off ers a starting point for thinking very spe cifi -
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cally about goals and expectations. Your team may adapt the continuum to meet 
your own goals and district expectations.

Linking Assessment to Instruction
Sometimes assessment is administered and the results recorded, but then the pro-
cess stops. Teachers are unsure what to do with the data or where to go next in their 
teaching. Th is continuum can be used as a bridge between assessment data and the 
spe cifi c teaching that children need. With assessment, you learn what children 
know; the continuum will help you think about what they need to know next.

Evaluation and Grading
Th e continuum can also serve as a guide for evaluating student prog ress over time. 
You can evaluate whether children are meeting grade-level standards. Remember 
that no student would be expected to demonstrate ev ery single competency to be 
considered on grade level. Grade level is always a term that encompasses a range of 
levels of understanding at any given time.

Reporting to Parents
We would not recommend that you show parents such an overwhelming document 
as this continuum. It would get in the way of good conversation. However, you can 
use the continuum as a resource for the kind of spe cifi c information you need to 
provide to parents, but in easy-to-understand language.

Guide to Intervention
Many children will need extra support in order to achieve the school’s goals for 
learning. Assessment and observation will help you identify the spe cifi c areas in 
which children need help. Use the continuum to fi nd the spe cifi c understandings 
that can guide intervention.
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Organization of the Continuum
Seven continua are included in this document. Th ey are arranged in the following 
way.

Grade-by-Grade
Within each grade, you will fi nd the continua for: (1) interactive read-aloud and lit-
erature discussion; (2) shared and performance reading; (3) writing about reading; 
(4) writing; (5) oral, visual, and technological communication; and (6) phonics, 
spelling, and word study. Th ese six continua are presented at each grade level, pre-
kindergarten through grade two. You can turn to the tabbed section for your grade 
level and fi nd all six. If you have many children working below grade level, you can 
consult the next lower grade continuum in the area of interest; if you have children 
working above grade level, you can consult the continuum for the grade above for 
ideas.

Level-by-Level
Th e guided reading continuum is or ga nized according to the Fountas & Pinnell Text 
Level GradientTM, levels A to N (see Figure I–2). Th ese levels typically correlate to 
grades K, 1, and 2, but children may vary along them in their instructional levels. It 
is important for all K–2 children to receive guided reading instruction at a level that 
allows them to pro cess texts successfully with teacher support. 
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Additional Resources
Finally, you will fi nd a glossary of terms at the end of the book that will assist you in 
interpreting the continuum. For additional information on instruction, consult the 
t exts in the references section, also found at the end of this book . 

Text Gradient

Fountas & Pinnell
LEVELS

Grade Level
GOALS

A
B
C
D
E
F
G
H
I
J
K
L
M
N

L
M
N
O
P
Q
R
S
T
U
V
W
X
Y
Z
Z+

Kindergarten

Grade One

Grade Two

Grade Three

Grade Four

Grade Five

Grade Six

Grades Seven, 
Eight, and above.

Grades Nine–
Twelve, and 
above.

     Figure I–2 Fountas & Pinnell Text Level GradientTM

Sistema de evaluación 
de la lectura

SEL_Continuo_001-052.indd   9SEL_Continuo_001-052.indd   9 3/22/11   1:08:44 PM3/22/11   1:08:44 PM



92 Continuo de adquisición de la lectoescritura, Grados PreK–2: Guía para la enseñanza 

© 2012 by Gay Su Pinnell and Irene C. Fountas from Continuo de adquisición de la lectoescritura, Grados PreK–2. Portsmouth, NH: Heinemann.

 GRADE 1

Shared and Performance Reading

    GENRES/FORMS    

Genres
Simple fantasy—many with talking animals• 
Fac tual texts—ABC books, label books, concept books, counting • 
books, very simple informational books
Short poems, nursery rhymes, and songs• 
Traditional folktales• 
Memoir• 
Realistic fiction• 

Forms
Easy, brief plays and readers’ theater scripts (toward the middle • 
and end of the year)
Texts produced through interactive writing—lists, letters, stories, • 
poems, de scrip tions, story retellings, directions, informational reports
Enlarged poems• 
Individual poetry anthologies• 
Enlarged picture books• 

    TEXT STRUCTURE    

Many books with repetition of episodes and refrains• 
Informational texts with simple de scrip tion on each page—• 
sometimes repeating patterns
Informational texts that present a clear and simple sequence• 
Simple structure with beginning, series of episodes, and an ending• 
Many traditional tales with particular structures and motifs • 
(cumulative tales, circular stories, use of “three’s”)

    CONTENT    

Language and word play—rhymes, nonsense, alliteration, alphabet• 
Familiar topics—animals, families, food, plants, school, • 
transportation, community, health and nutrition, differences
Topics and ideas beyond children’s immediate experience—exotic • 
or fanciful animals and people, historic animals, zoo animals in 
nature, space, environment (océano, desierto)
Content that verifies as well as extends students’ experiences• 
Stories with repeating patterns that increase in com plex ity across the • 
year
Everyday events—eating, playing, seasons, weather, shopping, games• 

    THEMES AND IDEAS    

Obvious humor—silly situations, and language play• 
Familiar themes such as sharing, friends, belonging, growing, • 
responsibility, behavior

    LANGUAGE AND LITERARY FEATURES    

Some figurative language that is easy to understand• 
Simple but complete stories with beginning, middle, end• 
Many texts with rhyme and rhythm• 
Some memorable characters• 
Simple dialogue easily at trib uted to characters• 
Characters’ actions that have clear consequences (rewarding good • 
and punishing naughtiness)
Predictable plots and stories• 

    SENTENCE COMPLEXITY    

A few sentences that are long with embedded phrases and clauses• 
Sentences that are more complex than children would use in oral • 
conversation
Sentences that are easy for children to follow—no tricky sentence • 
structures that children find hard to repeat
Pattern and verb tense change• 
Occasional omission of subject pronoun• 
Some repeated sentence patterns• 

    VOCABULARY    

New content words related to concepts children are learning that • 
are easy to explain
Words that guide readers in interpretation of the text• 
Many words that are in children’s speaking vocabulary• 
Some words of high interest that will be memorable to children• 
Adjectives or nouns than change ending for gender• 

    WORDS    

A full range of plurals in contexts that make them easy to • 
understand and use language syntax
Many multisyllabic words• 
Many high-frequency words that will help children to read more • 
fluently
Use of diminutive endings • -ito and -ita
Verb conjugation and gerunds• 
Variations in word order• 
Word meaning changed by accents• 

    ILLUSTRATIONS    

Some poems and pieces from interactive writing that have no • 
pictures
Large, clear, colorful illustrations in a va ri ety of media• 
Illustrations that offer high support for comprehending• 

    BOOK AND PRINT FEATURES    

Most texts on charts or in big books• 
Enlarged print that the entire group of children can see• 
Some words in bold to assist in using appropriate word stress• 
From 2 to lines of print per page at the beginning of the year to • 
about 10–12 lines at the end of the year
Simple punctuation (period, comma, em-dashes for dialogue, • 
colon, question marks and exclamation marks, ellipses)
Title at the top of poems and other pieces• 
Some individual copies of plays or scripts• 
Ample space between words and between lines• 
Layout that supports phrasing by presenting word groups• 
Variation in layout across a text• 
Parts of a letter (fecha, encabezado, cuerpo, despedida, P.D.)• 

Selecting Texts:  ❑ Characteristics of Texts for Sharing and Performing
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 GRADE 1

Shared and Performance Reading

 Thinking within the Text   
Track print left to right and top to bottom with the assistance of the • 
teacher’s pointer either pointing to words, sliding under words, or 
pointing to the beginning of a line (changing across the year)
Recognize and use simple punctuation, re flect ing it with the voice • 
while reading (period, question marks, exclamation points)
Notice that question marks and exclamation points appear at the • 
beginning and end of sentences
Acquire understanding of new words through repeated reading• 
Understand the meaning of the words during reading• 
Recognize a core of high-frequency words in continuous texts• 
Participate in more complex reading with alternate parts, • 
recognizing turn by cues from the text
Read along with others on familiar texts, demonstrating high • 
accuracy
Read aloud with flu ency• 
Reflect meaning with the voice through pause, stress, and phrasing• 
Remember and use repeating language patterns when rereading• 
Notice and use spaces to de fine word boundaries• 
Mimic the teacher’s expression• 
Notice and ask questions when meaning is lost or understanding is • 
interrupted
Notice and use information from pictures• 
Talk about characters, problems and events in a story in a • 
discussion of how to read the text

 Thinking beyond the Text   
Make predictions as to what will happen next in a story• 
Show interpretation of character’s intentions or feelings with the • 
voice while reading
Show anticipation with the voice when reading• 
Express personal connections through discussion• 
Make connections between texts that they have read, heard read, or • 
read in unison with others
Use background knowledge and experience to con trib ute to text • 
interpretation
Use details from illustrations to support points made in discussion• 
Predict what a character will do in preparation for reading• 
Infer a character’s feelings or motivations in preparation for reading• 

 Thinking about the Text   
Recognize and identify parts of stories, such as beginning, series of • 
events, and endings
Understand and discuss title, author, and illustrator• 
Express opinions about the appropriateness of the ending• 
Notice how the writer has used language or words to make a text • 
interesting or funny
Recognize when texts are realistic, fantasy, or true informational • 
texts
Compare different versions of the same story, rhyme, or traditional • 
tale
Notice and understand texts that are based on established • 
sequences such as numbers, days of the week, seasons
Notice how layout of pictures or print affects the way it is read—for • 
example, larger font or bold
Check information in the text against their own experiences• 

Selecting Goals:  ❑ Behaviors and Understandings to Notice, Teach, and Support
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Readers at Level J:

At Level J, readers pro cess a va ri ety of texts, including short informational texts on familiar 
 topics, short fi ction texts, and  longer illustrated narratives that have short chapters. Th ey adjust 
their reading strategies to pro cess not only realistic fi ction and informational texts, but also to 
read very simple biographies. In fi ction, characters generally do not change, since the plots are 
 relatively simple and texts are not long. Readers pro cess an increased number of  longer and more 
complex sentences (those with more than ten words containing prepositional phrases, adjective 
clauses, and many compound sentences). Readers are able to automatically recognize a large 
number of words, and can quickly apply word-solving strategies to multisyllabic words with 
 infl ectional endings and suffi  xes. Th ey can read a wide range of plurals and gender-number 
agreement. In oral reading, they re fl ect appropriate rate, word stress, intonation, phrasing, and 
pausing (recognizing and using a range of punctuation). Th ey read silently during in de pen dent 
reading and while reading individually in guided reading

Selecting Texts: Characteristics of Texts at This Level

GENRE/FORMS

Genre
Informational texts• 
Simple animal fantasy• 
Realistic fiction• 
Traditional literature (mostly • 
folktales)
Some simple biographies on familiar • 
subjects

Forms
Picture books• 
Plays• 
Beginning chapter books with • 
illustrations
Some series books• 
Some graphic texts• 

TEXT STRUCTURE

Fiction
Narratives with little repetition of • 
similar episodes
Narratives with more elaborated • 
episodes
Some beginning chapter books with • 
short chapters
Chapters connected by character• 
Chapters usually connected to a • 
 longer plot

Nonfiction
Focused on a single idea/topic or • 
series of related ideas/topics
Underlying structures used and • 
presented clearly (de scrip tion, 
comparison and contrast, temporal 
sequence, problem and solution)
Texts or ga nized into a few simple • 
categories of information
Some  longer texts with repeating • 
 longer and more complex patterns
Some unusual formats, such as • 
letters or questions followed by 
answers

CONTENT
Familiar content and some new • 
content that typically children would 
not know
New content accessible through text • 
and illustrations

THEMES AND IDEAS
Many light, humorous stories, typical • 
of childhood experiences
Some ideas new to most children• 
Themes accessible given typical • 
experiences of children
A few abstract ideas that are highly • 
supported by text and illustrations
Some texts (graphic novels) • 
requiring readers to infer the story 
from pictures with minimal text or 
dialogue only

LANGUAGE AND 
LITERARY FEATURES

Amusing or engaging characters, • 
some of which have more than one 
dimension
Elaborated de scrip tion of character • 
traits
Language characteristic of traditional • 
literature in some texts
Some texts with settings that are not • 
typical of many children’s 
experience
Variety of dialogue (may be • 
between more than two characters 
in many texts)
Multiple episodes taking place • 
across time
Simple, traditional elements of • 
fantasy
Most texts told from a single point of • 
view, with some having several 
points of view

SENTENCE 
COMPLEXITY

Many  longer (more than fifteen • 
words), more complex sentences 
(prepositional phrases, introductory 
clauses, lists of nouns, verbs, or 
adjectives)
Many sentences with embedded • 
clauses and phrases
Occasional use of parenthetical • 
material embedded in sentences

Sentences with nouns, verbs, • 
adjectives, and adverbs in a series, 
divided by commas
Variation in placement of subject, • 
verb, adjectives, and adverbs
Many compound sentences• 

VOCABULARY
Most vocabulary words known by • 
children through oral language or 
reading
Content words illustrated with • 
pictures or other graphics
Some new vocabulary and content-• 
spe cific words introduced that are 
explained and illustrated in the text
Wide va ri ety of words to assign • 
dialogue (dijo, gritó, contestó, 
rió, sonrió) and adjectives 
describing the dialogue (dijo la 
vaca, quejándose también)

WORDS
Greater range of verb conjugations• 
Four- and five- syllable words • 
Some easy compound words• 
Wide range of high-frequency words• 
Many words with inflectional • 
endings
Many words with complex letter-• 
sound relationships
Some complex spelling patterns• 
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Multisyllable words that are • 
generally easy to take apart or 
decode
Some easy compound words• 

ILLUSTRATIONS

General
Two or more kinds of graphics on a • 
page
Some illustrations complex, with • 
many ideas

Fiction
Many texts with minimal illustrations • 
and some with none
Some complex and artistic • 
illustrations that communicate 
meaning to match or extend the 
text

Illustrations that support • 
interpretation, enhance enjoyment, 
set mood but are not necessary for 
understanding

Nonfiction
More than one kind of graphic on a • 
page
Many simple graphics (illustrations • 
with labels)

BOOK AND PRINT 
FEATURES

Length
Chapter books (most approximately • 
forty to seventy-five pages)
Many lines of print on a page • 
(approximately three to twelve 
lines)

Shorter (most approximately • 
twenty-four to thirty-six pages of 
print) texts on single topics (usually 
nonfiction)

Print and Layout
Ample space between lines• 
Italics indicating unspoken thought• 
Some texts in smaller font size• 
Words that are important to • 
meaning and stress set in bold and 
italics
Sentences carrying over two to • 
three lines and some over two 
pages
Longer sentences starting on left • 
margin in most texts
Some sentences, starting middle of • 
a line

Print in most illustrated texts clearly • 
separated from pictures
Variety in layout, re flect ing different • 
 genres

Punctuation
Periods, commas, em-dashes for • 
dialogue, quotation mark, 
exclamation points, question marks, 
colon, and ellipses

Tools
Some texts with a table of contents• 
Some texts with a simple glossary• 
Chapter titles in some books• 
Some texts with headings in bold to • 
show sections
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Selecting Goals: Behaviors and Understandings to Notice, Teach, and Support

Thinking within the Text
Solving Words

Use letter-sound relationships in sequence to solve more complex words• 
Recognize many high-frequency words within continuous text quickly and • 
automatically
Use known words and word parts (including onsets and rimes) to solve • 
unknown words
Make connections between words by letters, sounds, or spelling patterns• 
Use multiple sources of information together to solve words• 
Connect words that mean the same or almost the same to help in • 
understanding a text and acquiring new vocabulary
Demonstrate knowledge of flex i ble ways to solve words (noticing word parts, • 
noticing endings and suffixes)
Break down a  longer word into syllables in order to decode manageable units• 
Solve words of two or three syllables, many words with inflectional endings • 
and complex letter-sound relationships
Use known words to solve new words• 
Use context to derive meaning of new words• 
Demonstrate competent, active word solving while reading at a good pace—• 
less overt problem solving

Monitoring and Correcting
Self-correct at point of error (or before overt error)• 
When reading aloud, self-correct information when it does not re flect the • 
meaning
Use multiple sources of information to monitor and self-correct (language • 
structure, meaning, and letter-sound information)
Realize when more information is needed to understand a text• 
Reread to con firm word solving by checking other sources of information• 
Use known words to self-monitor and self-correct• 

Searching for and Using Information
Use multiple sources of information together to solve new words• 
Notice and use graphics such as labels and captions for pictures and simple • 
diagrams
Use chapter titles or headings to foreshadow content• 
Use readers’ tools (table of contents, headings, and glossary) to find • 
information
Process long sentences (ten or more words) with many embedded phrases • 
and clauses
Process texts with a va ri ety of dialogue, all assigned to speakers• 
Understand how to use pictures and symbols to construct meaning in graphic • 
texts

Summarizing
Follow and remember a series of events over a  longer text in order to • 
understand the ending
Report episodes in a text in the order they happened• 
Summarize ideas from a text and tell how they are related• 
Summarize a  longer narrative text with multiple episodes• 
Identify important ideas in a text and report them in an or ga nized way, either • 
orally or in writing
Understand the problem of a story and its solution• 
Identify and talk about key information in a text (who, what, where, when, • 
why) to answer questions

Planning for Word Work after Guided Reading
One- to three-minute demonstrations and active student engagement using a chart or easel, white board, magnet letters, or pencil and 
paper can develop flu ency and flex i bil ity in visual pro cessing. Plan for explicit work in spe cific visual pro cessing areas that need support.

Examples:

Recognize or write many high-frequency words • 
(select from list of one hundred high-frequency 
words)
Change words to add inflectional endings for • 
present and past tense (comer/como/
comí/comía)
Change words to make plurals by changing • z to 
c and adding -es (pez, peces)
Write plural and singular forms for a wide range • 
of plurals (carros, flores, lápices)

Change words by attaching simple suffixes • 
(grandote, cariñoso)
Recognize and connect homophones (same • 
pronunciation, different spelling and meaning) 
(casa, caza)
Read or write words that have diphthongs • 
(agua, escuela)
Take apart compound words (• abre-latas)
Take apart and make words with four syllables • 
(tra-ba-ja-dor)

Take apart one and two-syllable words with a • 
va ri ety of phonogram patterns
Read words using letter-sound analysis from left • 
to right (s-a-l-t-o)
Use what is known about words to read new • 
words (pero, ropero)
Recognize and make phrases with gender and • 
number agreement in articles and nouns (la 
maestra, los maestros) 
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Maintaining Fluency
Demonstrate phrased, flu ent oral reading• 
Read dialogue with phrasing and expression that re flects understanding of • 
characters and events
Demonstrate awareness of the function of the full range of punctuation• 
Demonstrate appropriate stress on words, pausing and phrasing, intonation, • 
and use of punctuation
Use multiple sources of information (language structure, meaning, fast word • 
recognition) to support flu ency and phrasing
Solve most words in the text quickly and automatically to support flu ency• 
Read silently at a good rate• 

Adjusting
Slow down to search for information and resume reading at a normal pace• 
Demonstrate different ways of reading fiction and nonfiction texts• 
Demonstrate adjustment of reading for simple biographies• 
Reread to solve words or think about ideas and resume a good rate of • 
reading

Thinking beyond the Text
Predicting

Use text structure to predict the outcome of a narrative• 
Make predictions about the solution to the problem of a story• 
Make predictions based on personal experiences, content knowledge, and • 
knowledge of similar texts
Search for and use information to con firm or discon firm predictions• 
Justify predictions using specific evidence• 
Predict what characters will do based on the traits revealed by the writer• 

Making Connections
Bring knowledge from personal experiences to the interpretation of characters • 
and events
Bring background knowledge to the understanding of a text before, during, • 
and after reading
Make connections between the text and other texts that have been read or • 
heard
Specify the nature of connections (topic, content, type of story, writer)• 

Synthesizing
Differentiate between what is known and new information• 
Demonstrate learning new content from reading• 
Express changes in ideas after reading a text• 

Inferring
Demonstrate understandings of characters, using evidence from text to • 
support statements
Infer characters’ feelings and motivations through reading their dialogue• 
Infer and discuss understanding of characters’ motivations and feelings• 
Infer cause and effect in in flu enc ing characters’ feelings or underlying motives• 
Infer and discuss what characters are like from what they say or do• 
Infer causes of problems or of out comes in fiction and nonfiction texts• 

Thinking about the Text
Analyzing

Notice aspects of  genres (fiction, nonfiction, realistic stories, traditional • 
literature and fantasy)
Understand when a writer has used underlying structures (de scrip tion, • 
compare and contrast, temporal sequence, problem and solution)
Notice how pictures are used to communicate meaning in illustrated texts• 
Notice the way the writer assigns dialogue• 
Notice aspects of a writer’s style after reading several texts by the author• 
Notice spe cific writing techniques (for example, question and answer format)• 
Notice descriptive language and discuss how it adds to enjoyment or • 
understanding
Identify a point in the story when the problem is resolved• 
Notice and discuss how the writer of a graphic novel has communicated • 
meaning through illustrations and print

Critiquing
Express opinions about the quality of a text or illustrations• 
Notice how the illustrations are consistent (or inconsistent) with meaning and • 
extend the meaning
Notice the quality of illustrations or graphics• 
Agree or disagree with the information or ideas in a text• 
Hypothesize how characters could have behaved differently• 
Judge the text as to whether it is interesting, humorous, or exciting, and • 
specify why
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