
Coaching kids through their research

As she conducted a Literature Circle inquiry with her class, Diane kept an informal
email journal which she shared with Smokey weekly. To read Diane’s journal in its
entirety, click here. To read a specific excerpt which links directly to the chapter, read on.

Sign of the Beaver:
They spent most of their time looking for books in the library. When I walked in and
they saw me walking me toward them, their behavior visibly changed. I talked to
them about using their time wisely and not wanting to lose my trust in them that they
could work independently. They apologized and got back to work. They found a book
about Native Americans that they checked out and brought back to the classroom.

My Heart Is On the Ground:
Jessi and Anna N. went on-line to search for information and printed out three sepa-
rate articles. Earlier, I had pointed out to the group that there were several links at the
end of the Carlisle Indian School article they might want to look into. So Jordan went
to a computer in the library and spent her time looking at the links. She printed out a
list of the different tribes that sent kids to the Carlisle school, thinking that might help
them with finding out why parents chose to send their kids there. Anna O. and Kenzie
went to the encyclopedias in the library to see what they could find there. The librar-
ian offered to let us a take a cart with two sets of older encyclopedias to our class-
room, so we did that and Anna and Kenzie began looking through those.

Crooked River:
The five kids worked together on two side-by-side computers. They printed out an
article about the roots of prejudice (although I had to point out to them that “roots”
meant causes or beginnings). Then Michelle and Hannah L. started to work through
the article. They came across several words they didn’t know, so Michelle and Logan
began looking them up on Dictionary.com. Among the words they looked up were:
scapegoat, prejudice, sociological, and ethnic. They needed some help making sense
out of a couple of the definitions, particularly for sociological. I reminded them to
take what they could understand of the various definitions and see what made the
most sense in the context of the article. They got as far as figuring out that there are
both economic and social causes for prejudice. Hannah L. was keeping track of their
thinking by making notes in her reading journal.

Diane Titche Journal
From Page 221

TitcheJournalFull.pdf


2 Comprehension & Collaboration

One interesting thing happened with this group. The computers they were work-
ing on are right next to our classroom door. At one point, I left the room to go check
on the kids in the library. Just after I walked out, I heard one of them say, “Mrs.
Titche is gone. She’ll probably be gone for awhile.” I decided to stop and listen to see
where the conversation went. Then the same student said, “We should lock her out.”
Another student said, “That would be funny.” The first one said, “Yea, but we’d prob-
ably get in trouble.” At that point, I walked back into the room and her face went a
little pale. I stopped and said to the group, “You might be interested to know that I
just heard everything you said,” and repeated back the essence of the conversation to
them. The student who made the initial comment looked at the floor and the second
student looked at me with eyes as big as quarters and said he was sorry. A third stu-
dent immediately said, “I didn’t say anything”, followed by the fourth saying, “I did-
n’t either.” I told them I knew exactly who said what. I reminded them that as a
group they needed to show me they could handle the responsibility of working inde-
pendently on this project. I told them I believed they could and was trusting them to
work together to make sure everyone stayed on task. I left the room again, but hung
out around the corner for a minute until I was sure they were getting back to work.
Logan right away gave the group direction for what they should look for next and I
heard the other kids agree.

Indian Captive:
This group was also working side-by-side on two computers in our room. When I
checked on them, Abbey was standing behind, and a little bit away from the group. I
asked what she was working on and she picked up some papers from the bookshelf
in front of her and said they had printed out three articles about the Seneca Indians
and she was starting to read over those. When I brought the encyclopedias back to
the room, Francesca began looking through those. Rachael and Nikki continued
searching for information on the computers.

For the last five to ten minutes of class, everyone was back in the room and
either on a computer, looking through the encyclopedias, or looking over materials
they had printed out or brought back from the library. I felt like all the groups were
making progress, at least in terms of having materials to read for information. Next
week I’ll see whether they are actually getting anything from those materials! 

MONDAY, APRIL 28 AND TUESDAY, APRIL 29

The entire day on Monday was spent on 5th Grade Camp debriefing activities. Tues-
day I had a sub for an all day meeting at our district office, and any time we might
have been able to carve out on Friday was devoted to instrument fittings for the
Middle School. (Deep sigh.) I’m starting to feel a little panicky about getting every-
thing done . . . Nikki tells me everyday how many days of school we have left. We’re
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down to 23, and of those, at least 6 have half a day or more occupied by something
other than normal teaching. YIKES! 

WEDNESDAY, APRIL 30

I taught the kids about Song Parodies as an Assessment Live option. I had chosen Dis-
ney’s “Under the Sea” for the tune, and written new words based on the articles we
read on Jamestown before we started the book clubs. However, I only wrote words for
about 2/3 of the song, and then let the kids work in their groups to try to finish the
song. Things didn’t go so well that day. I forgot the CD with the music on it, so I tried
singing it for the kids. That was a complete joke, as my voice had been coming and
going all day, and the best I could do was squeak out some awful, out-of-tune noises. I
know I have kids in the class who know the song, but none of them were brave
enough to be our song leader. Before having the kids work in their groups, I talked to
them about keeping track of syllables, rhythm, and rhyme when they write their new
lyrics. Most of the groups really struggled with it, coming up with one or two lines at
most. The kids in the Sign of the Beaver group actually did the best with this, and
wrote words for the whole next verse of the song. They weren’t totally correct in terms
of rhythm and rhyme, but they were close. We ran out of time, so I asked the kids to
keep their work in the reading folders and we would continue to work on it.

THURSDAY, MAY 1

I had a parent helper in, so I had the kids go back to gathering/reading research
materials. My parent helper and I visited with each group and made a list of what
they’ve found so far, and what each person in the group is responsible for. Last week,
I had encouraged the kids to try to get to the public library over the weekend, but I
think that got lost in all the excitement over 5th Grade Camp. So I reminded the kids
again today that the public library would have many more resources than our school
library, in addition to what they find on the Internet.

Here are the lists my parent helper and I compiled, as well as some notes about
things I noticed happening with some of the groups:

Blood on the River:

Kailee is reading an Internet article from Wikipedia on Women’s Rights

Mitchell is reading an Internet article from Wikipedia on Men’s Rights

Dylan is reading a book called “The Jamestown Colony”

John is reviewing three things: a book called “John Smith, English Explorer”,
another book called “Vote”, and an Internet article called “Occupations of
Jamestown”
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Indian Captive:

They are discussing narrowing their question to just the Seneca customs and tra-
ditions that surround an Indian child growing up and becoming an adult mem-
ber of the tribe.

Abbey is exploring the website www.rootsweb.ancestry, looking into religious
traditions

Rachael is exploring the website www.indians.org, focusing on the Seneca Indian
tribe

Nikki is continuing to search for more materials

Francesca is exploring the encyclopedias we have in the room

Sign of the Beaver:

So far they have found only one resource, a book called “The First Americans”.
They were a little overwhelmed with the idea of having to read the whole book,
so I sat down with them and showed them how to use the Table of Contents to
decide which sections of the book are even relevant, and then showed them how
to skim through those sections to decide which parts are important to read.

Gavin, Nick, and Landon all went to the library to look for more resources. Chase
was absent from class today. When I checked on the boys in the library, all three
were on computers searching the Internet. Gavin found an abstract for an article
that explores the question, “White Men or Native Americans–Who are the real
savages? It sounded perfect; unfortunately we could not download the full text
without paying a fee. I told Gavin I would look into some options for possibly
getting the full text, but we printed out an excerpt of the article that was available.

My Heart Is On the Ground:

Unfortunately, this group misplaced all the materials they had printed out from
their previous meeting, so they spent most of today “regathering”. Anna N. went
on-line to print out the full Carlisle School article again. Jordan went on-line to
get the list of tribes that sent their kids to the school. Kenzie, Jessi, and Anna O.
looked through the encyclopedias, but I don’t think they found anything. I’ve
really encouraged this group to make a trip to the public library, as I know there
are books available about the Indian schools.

Crooked River:

Kyle is checking the encyclopedias for information

Emily and Hannah L. are working together on an Internet article about the roots
of prejudice (a perfect resource, but very high level reading)
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Logan is reading two books: “No Arm in Left Field” and “The Liberation of
Gabriel King”

Michelle read two books, but took no notes on them (“The Gold Cadillac” and
“Mariah’s Pond”). I asked her why she hadn’t taken any notes and she said
because there was nothing relevant in the books. I asked her to briefly tell me
what The Gold Cadillac was about. She said it was about a poor black family
who had a gold Cadillac. They had to move, and when they drove their car
through a white town, they were stopped and accused of stealing the car. I asked
Michelle if she was sure that had nothing to do with their topic, and she smiled
and said, “no”. I asked how she thought that it might relate to their topic and she
said, “The family was stopped because of prejudice.” I smiled and said, “Exactly,”
and told her to discuss that with her group and make some notes on the book.

The whole group read the Colin Powell book I mentioned to you in my last
update.

Michelle found an Internet article called, “Can We Nourish One and Squelch the
Other?” It’s a libertarian article (which might get me in a little trouble with par-
ents in our very conservative community), written at an extremely high level,
but I told her they could work with it and see if they could get anything valuable
out of it.

One very interesting thing happened with this group. At one point Michelle
came to tell me she was going to the library. I asked her why and she said to return a
book she was holding. I asked if anyone in the group had read the book and she said
no. I asked her why she was returning it and she said because no one wants to read it.
I asked if they had at least taken a careful look at the book to decide if there might be
good information in it. She said no and took the book back to her group. Within
minutes the group was immersed in an argument over who was going to read the
book. I walked over and asked what the problem was. Hannah L. said that no one
wanted to read the book, even though they all agreed it was probably worth reading.
I told them all that they didn’t necessarily need to read the whole book, that every-
one needed to do their fair share of work in the group, and I trusted them to work it
out without fighting. I left them and returned a few minutes later. Hannah L. said
she was going to read the book “because no one else would and it might have impor-
tant information for us.”

At this point I’m thinking that if I can find the time, I might intervene and do
some Internet searching for each group. They all seem to be having trouble finding
relevant articles. With five of them and only one of me, and time fast running out, I
don’t really have the class time to work with each group on their searches. I’ve
worked with the groups some on narrowing their search terms and trying different
terms, but probably not enough to really help them find what they need. If I do run



some searches for them, I will most likely give them the search terms I used and let
them complete the search. I worry though that I might be taking too much away
from them. I REALLY wish we had more time to devote to this, because at this point,
I really believe that no matter what their final products look like, it’s really the
process I want them to learn from and remember. They have come so far and done
so much already, but there is still so much to be gained from what they’re doing.
Time (or lack of it) is definitely a teacher’s greatest enemy!

FRIDAY, MAY 2

I had a little bit of time in the morning so I used it to revisit the song parody. This
time I was better prepared and had the CD with the original song on it. We went
through the song twice (it took two times to get the kids over their shyness and get
them singing) and then we did the Jamestown version. Then I asked the Sign of the
Beaver group to share the lyrics they had written to continue the song. I put them up
on the overhead and we worked together as a class to try revising them to fit the
rhythm and rhyme scheme of the original song. We started with the first four lines,
which they revised to be the correct number of syllables, but they still don’t quite
have the rhyming scheme. However, as a class, with nearly all the kids contributing
thoughts, they came up with another three lines that work perfectly. At this point,
the kids and I all felt they had a much better idea of how to do a song parody and
since we were out of time, I’m calling it good for the time being.

MONDAY, MAY 5

I gave the kids our whole reading time today to work with their groups on reading
their articles and/or books and gathering information. I reminded the kids to take
notes as they worked so they could keep track of what information they had, new
questions that arose, and what they still needed/wanted to find. I had no parent
helpers in today, so I spent the time doing my best to get to each group.

Blood on the River
The kids had decided they wanted to narrow their question to looking at the roles of
men and women in Jamestown, but they were having a hard time finding informa-
tion. I suggested they could keep looking, as they were really investigating the idea
that different rights for men and women in the U.S. may have started in Jamestown,
but also suggested they think about looking at some other aspect of equal rights in
our history in case they can’t find enough information on Jamestown. I mentioned
some options, such as women’s right to vote, the Equal Rights Amendment, or key
women in history such as Susan B. Anthony. I gave them the Scholastic Encyclopedia
of U.S. History and suggested they look up the ERA and some of the other potential

Comprehension & Collaboration
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topics I suggested in the index. A little while later, a couple of the kids wanted to go
to the library and search for information on the ERA.

Crooked River
While this group has plenty of materials to read, they had the hardest time getting
started. Largely they were socializing and messing around. As I was walking over to
them, Hannah L. asked me if she could make a copy of the article she had about the
roots of prejudice for Kyle, because he had nothing to do. I sent her to do that. When
I approached the rest of the group, I said, “It doesn’t seem like very much work is
getting done here. Are we maybe messing around a little too much?” Logan said, “I’m
trying to read, but the others are distracting me.” (He did have an article in his
hands, but he seemed perfectly happy to be engaged in the others’ conversation.)
Emily said, “I’m just talking because no one told me what to do.” Kyle said he had
nothing to read. Michelle asked, “Are we all supposed to work on this article
together, or each read it on our own?”“Wow!” I thought. “Looks like this group
needs a session to visit what’s working, what’s not, and who’s responsible in their
group meetings.” Michelle told Emily she was supposed to be reading the article,
which Emily immediately pulled out of her folder, and said, “Oh.” At that point,
Hannah returned with a copy of the article for Kyle and I could see that five kids had
the same article, which was the one Michelle asked about. I suggested they each read
and annotate the article on their own, then discuss it as a group, as we had done with
previous articles in class. They all got to work reading, and since I had no parent
helpers and wanted to get to the rest of the groups, I left them.

Sign of the Beaver
This group had a couple of articles they found at the end of our last class, as well as
the book they got from the library, so at the beginning of our meeting time, I sug-
gested they work on reviewing those materials. Gavin and Nick then got to work
reading the article they had. During this whole time, Landon was on a computer in
the room, searching for more information. I decided this was one group that needed
a little intervention, so I did my own search for them, using the search terms “Indi-
ans as savages”. I pulled up three promising articles and printed them out for the
boys to divide up and look over.

My Heart is On The Ground
Anna N. and Anna O. were continuing to search for information on-line and in the
encyclopedias. The group had previously printed out a few articles which Kenzie,
Jordan, and Jessi were working on reading. At the end of class, they came to me and
asked if they could change their question. I asked them why, and they said they were
having a hard time finding information about the Indian schools and wanted to
research the Sun Dance instead because they had already found some information
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on that. Since it was the end of class, I told them I would think about it and let them
know on Wednesday. I have mixed emotions about letting them switch. First, I don’t
think it should be all that difficult to find information about the other Indian
schools, because I came across several articles when I was gathering background
information before we started the book clubs. Second, the question about the Sun
Dance seems much more limited and much less issue based than the Indian Schools
question. So I decided to do a search for this group as well, to see what I could find
for them before deciding on an answer to their question. I did the search at home
Monday night and found six relevant articles that were not too difficult to read. I
printed them out to give to the group on Wednesday.

Indian Captive
This group was looking through the materials they had, and I pulled a couple of
books from our classroom library about Native Americans for them. Nikki brought
one back to me and said it didn’t have any information about the Senecas in it. I told
them that even though this book didn’t mention specific tribes, I thought they could
still read through the parts about Native American children and Native American cer-
emonies and rituals, because it might explain some things they know the Seneca did
from their book. I showed them some sections in the book I thought might be useful,
and Nikki took the book back to her group. One problem in this group is that they
seem to have shifted their focus to just looking at what Seneca children did, and they
weren’t coming up with much information. I will meet with this group on Wednesday
to discuss why they had this shift in focus, and encourage them to include looking at
the customs and rituals surrounding becoming an adult in the Seneca tribe.

WEDNESDAY, MAY 7

Monday night, when I was searching for articles for the My Heart Is On the Ground
group, I decided to see what I could find for a couple of the other groups as well. I did
a search for the Indian Captive group and found some very kid-friendly articles about
the Seneca and Iroquois Indians. I also did a search for the Blood on the River group
and found a timeline and an article about the Equal Rights Amendment. I began class
on Wednesday by reviewing with each group what materials they had, and giving the
groups I had found articles for those materials. Now that I was sure each group had
plenty of materials to work with, I instructed the kids to divide up their newest mate-
rials and spend today just reading over and annotating what they had. I think that
some of the kids have gotten so caught up in searching for information, they don’t
quite realize what they already have and don’t really know what, if anything, they still
need. I told the kids that if they had difficult articles to read, they could work together
on them. Once again I had no parent helper in, so I did my best to get check in with
each group. Our whole reading time today was down to about 30 minutes because of
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schedule changes as a result of visiting the Middle School in the morning, and by the
time I got done talking, we were down to less than 25 minutes.

Indian Captive
I started with this group because I was concerned about how much they had nar-
rowed their question. I asked them why they decided to just look at what Indian chil-
dren did, and Rachael responded, “We thought it would be good to see what Indian
kids did, but we can’t find very much, so we’re thinking of changing our question to
the Indian women. We’ve already found a lot of information on that.” I asked the
other girls in the group if they were okay with that and they all said yes. The articles I
printed out for them also included information on the women, so I suggested they
go back through all their materials and see what they could find. They split up two
and two. Nikki and Rachael. went back on-line to see if they could find information
specifically about the Seneca women, and Francesca and Abbey started working
through what they already had.

Crooked River
This group continues to struggle with staying on task. I sat down with this group and
asked what information they had so far, since they had been working with the same
materials for a few days now. Hannah L. took out her notebook and showed me æ of
a page of notes. I started to read over the notes with the group, stopping here and
there to ask if they knew what some of the terms Hannah had written down meant.
Some they did and some they didn’t. As I worked to explain to them the gist of what
Hannah had found, they all became more engaged. After about 5 minutes of leading
the discussion, I asked if Hannah had shared any of this information with them
before. They all said no. I asked if anyone in the group had shared what they found
with the rest of the group and they all said no. So, I realized another shortfall in my
instruction. I hadn’t really taught them how and when to report back to their group
once they finished annotating their reading material. Now that we were sharing Han-
nah’s notes and they were all more engaged, I asked them if they thought they could
continue reviewing their notes and discussing their findings without me. They all said
yes, so I reminded them to stay on task and left the group. It wasn’t long though
before I could hear that this group was again off task. I went back and asked them if
they had a problem. They said no and got back to work. I decided at that point that
before we held next group meetings I would need to do a whole class debriefing ses-
sion to address a variety of issues, including the ones this group was dealing with.

My Heart Is On the Ground
I asked the girls in this group if they had looked over the articles I had printed out
for them. They said yes and they felt much better about sticking with their original
question (Phew!). They said they were working on reading through what I gave
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them, and Anna N. was looking up a couple of the links at the end of the articles to
see if she could find more. I noticed that Jessi, Jordan, Mackenzie, and Anna O. were
highlighting some of the articles. I reminded them that when they highlight, they
need to make sure they write next to it, why they thought that particular passage was
important or what their reaction to the passage was. They all seemed to be on task,
so I told them I was happy they decided to continue working on the question about
the schools and left them to continue working.

Blood on the River
Just as I finished with the Heart on the Ground group, Dylan came up to me. He told
me had gone over the timeline I had printed out for them about the ERA, but there
was nothing helpful in it. I was really surprised by this, since the timeline was all about
the people and process behind the ERA since the idea of equal rights for women first
surfaced in the 1800s. I asked Dylan why he thought it wasn’t helpful and he said it
didn’t have any information they could use. I asked him if they were looking for infor-
mation on the ERA and he said, “Yes, but there’s nothing in this article about that.” I
was really puzzled and I could tell that Dylan was getting frustrated because I wasn’t
letting him off the hook with that article. So I sat down with Dylan and the article and
began reading over the timeline. My first thought as we began to go over it was that the
Equal Rights Amendment was abbreviated ERA throughout the article. I asked him if
that’s why he was confused, and he said no–he knew what the abbreviation meant. So,
I went through a couple of the time periods with him, and he seemed to understand
what it was saying. I told Dylan that if his group was going to work on researching the
Equal Rights Amendment, that this timeline could be immensely helpful to them. I
suggested he take it back to his group and ask someone to help him work through it,
making sure they made annotations as they went. He still seemed pretty frustrated,
shrugged his shoulders, and returned to his group. The rest of his group was working
on the other article I had printed out for them. However, they were not totally on task.

THURSDAY, MAY 8

I put a blank overhead transparency up and told the kids I thought we should have
another discussion about what’s working in our book club groups, what’s not, and
what we could do to fix what’s not working. I started with the positives and listed the
following things that I had noticed:

• The groups were all doing a good job of dividing up their resources

• Most people in most of the groups were working on researching or reading
what they had

• Students in the Blood on the River group were using the dictionary to try to
help them understand difficult text (although not entirely successfully).
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• Several kids in different groups were using the strategies we’d learned in
class to comprehend difficult text, such as looking at the larger context of
difficult words or passages.

• Partners or small groups of kids were working together on difficult text.

• Many students were taking notes on their reading.

I asked the kids if they had anything else to add. The room was silent. I wasn’t partic-
ularly surprised, but I was a little concerned.

Then I moved on to the negatives. I decided to let the kids start the list, figuring
they’d probably come up with things I hadn’t even noticed. Here’s what they said:

• Lots of off-topic talking

• We’re too easily distracted

• Many off-topic behaviors

• Some students are excluding others

• When we’re searching on the Internet, we get distracted and search for off-
topic items

• Sometimes we’re fighting.

• Random insults are being tossed out.

Ouch! That last one was definitely something I had missed, and something I
was very distressed to hear was going on in our classroom! We’ve spent so much
time this year working on building respectful relationships, and we’ve done so well
at it, that I was really distressed when that came up. I let the kids know that I was
disappointed to hear that insults were being thrown around the room and then
asked them what we could do to fix all these problems and keep our groups run-
ning smoothly. I started by pointing out that many of the problems had to do with
being off-topic. I asked the kids why they thought they were getting off-topic so
often and so easily. I wasn’t at all surprised by their answers, as it was exactly what I
had been thinking, but I was pleased that they were able to recognize the source of
the problem. Hannah L. said, “Some of the stuff we’re reading is really hard and it’s
hard to stay on task when you don’t get it.” John then added, “Maybe it’s because
we’re bored.” I asked John if he thought he was bored because the text wasn’t inter-
esting, or if it was because it was so hard to understand. He said he thought it prob-
ably some of both. We then talked about how hard it is to stay engaged with text
that we don’t understand. I asked if they had any ideas how they could solve that
problem. Dylan said, “We could try to make the text more interesting.” I asked him
how he thought they could that. He said he wasn’t sure, but then John said, “We
could think more about what we’re learning.” I told John that was a great idea, and
that taking notes would help with that. I also reminded the kids they could work
together through difficult text, which would also help. I asked what else they



12 Comprehension & Collaboration

thought we could do solve our problems. Kailee reminded everyone that each group
had made rules at the start of our book clubs and that we could follow those rules
and consequences. Everyone thought that was a good idea. I agreed with them and
told them I thought it was a compliment to them that they hadn’t needed those for
awhile and had pretty much forgotten about them. John suggested that they spread
out while reading so they aren’t so easily distracted by classmates. I said that was
also a good idea, as long as they didn’t need help from their groupmates with what
they were reading. As far as the fighting and random insults, we decided that it was
best for everyone to think before speaking and remember to be considerate of
everyone’s feelings. I finished the discussion by reminding the groups that were
having trouble staying focused on one topic for their question, that it was okay to
rethink their question (in terms of either narrowing it or broadening it, depending
on the problem).

I wrote the word “collaborating” on the overhead and we talked about what it
meant. I told them that they had shown me they had great collaboration skills
throughout the year and I had confidence they could continue that with these proj-
ects. Then I wrote three questions on the overhead:

1. Where are we? (What do have in terms of resources, notes, etc.)

2. What do we need? (What information do we still need to find?)

3. How are we going to solve our group’s problems? (The things that get in our
way)

I told the kids to get in their groups and discuss these three questions. I asked
them to have one person write down their answers to turn in to me. They had about
10 minutes to get started on this before the end of class and all the groups got right
to work. Of course they didn’t finish before the bell rang, so I told them we would
finish in the morning.

FRIDAY, MAY 9

We normally don’t have time for reading on Fridays but I was able to be a little cre-
ative with our time this morning (I won’t bore you with the gory details) and carve
out 35 minutes for us to work in our groups. I asked the kids to finish answering the
questions I asked them yesterday. As the groups finished, I noticed they weren’t quite
sure what to do next. So, each time I noticed that with a group, I showed them what
they wrote down for me under the “What do we need?” question and suggested that
they be working on taking care of those things. That got them back on task. Here’s
what each group wrote in response to my questions:

Sign of the Beaver

1. We think we sort have a general idea of what the answer to our question is.
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2. We think we need just a little bit more information before we have a good
answer. We need to read Gavin’s, Nick’s, and Chase’s articles from the Internet.

3. We think we should try to follow the rules more.

My Heart Is On the Ground

1. We don’t need any more resources, we’re all set.

2. We need to put all of our resource together and find an answer to our 
question.

3. Excluding people (this is obviously the group that experienced that prob-
lem): Talk about it and get one warning and if you do it again, you have to
pay 50 Titche bucks. Drawing on paper while we’re trying to get work done:
ask nicely to stop because it’s distracting to others Off-topic talking: gentle
reminder

Crooked River

1. We’re way done. ( I asked how they knew they were half way done, so they
added to this.) We have lots of good information and we have all the
resources we need.

2. We need to find out what the third root of prejudice is. (One of their articles
said there are three roots. They know two of them, but not the third.) We
need to learn more about each root of prejudice.

3. We need to follow our ground rules:

Try really hard to concentrate

Don’t bring anything to the meeting that can distract you 

Separate the two kids who distract each other the most.

No writing on other people’s papers.

Keep your hands to yourself.

Realize when you’re off-topic so you can stop

No drawing

Make someone leave if they are distracting you

Keep two other kids away from each other

No going to other groups

Stick with a seating chart (which they then drew a diagram of)

Okay, so do you think this group has just a few problems? YIKES! It will be
interesting to see if I can help them pull it together next week.
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Indian Captive

1. We have enough for information for now, but it might not be enough. (I
asked about this and they said they have plenty to read right now, but after
they read it, might find they still need more information.) 

2. We need to read our articles. We might need to get more information.

3. Peeps (people in case you don’t speak 5th gradese) need to not look for
weird things on the Internet and tell each other when we’re off topic. (Okay,
the “weird things on the Internet” had me a little alarmed, but the combina-
tion of who is in this group, the incredibly tight security on our school com-
puters, and their response that they were looking at some Indian sights
made me feel a little better.) 

Blood on the River

1. We’re between answering and finding a question. (That’s crystal clear, isn’t
it? )

2. We need a final answer and a final question.

3. We need to split up when we’re reading. We need to make sure we stay on
topic and don’t talk about random things other than our book or question.

When I got to this group and saw what they had written for their answers to
questions 1 and 2, I told them that they needed to decide on their question . . . right
now . . . today. If they weren’t happy with the ERA, they needed to decide among the
other options they had considered. Shortly after that they came to me and said they
decided they wanted to investigate how women got the right to vote. After that they,
they wrote another answer to question number 2: We need more voting resources!

For the remainder of the class period (about 10 minutes), I went from group to
group, just observing what they were doing. Here’s what I noticed:

Sign of the Beaver

Nick was working on reading an article in the classroom. The other members of
his group were in the library, looking on the Internet for more information.
When I checked on them, Chase had an article pulled up on a computer and he
asked me if I thought it would be useful. It was written in question and answer
format and two of the questions dealt directly with the English view of the Indi-
ans as savages. GO CHASE! This was HUGE for him and I let him know how
pleased I was. He was beaming. Gavin had another article pulled up that also
looked like it had potential, so we printed them both. Landon was also on a
computer but had not found anything new.
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My Heart Is On the Ground

The group was working together in the classroom, making notes on all the infor-
mation they had gathered so far. They were on task and working well together.

Crooked River

The whole group was working on discussing what they have so far, primarily
working from Hannah’s notes. When I approached them, there was some question
about whether they were on task. They told me they were working and pointed
out their seating chart to help the kids who distract each other stay on task.

Indian Captive

Francesca was reading an article on the Seneca Indians. The other three girls
were talking about how the Indian women carried their babies on their backs on
cradle boards. One problem I’ve noticed with this group is they find informa-
tion that they think is helpful, but they don’t write it down, so they virtually start
over every time they meet. I reminded them that they needed to write down
everything they found in relation to their question so they could keep track of
their information and not end up repeating the same work over and over again.
Abbey took a few minutes to look through our classroom non-fiction book col-
lection and brought me a book on Susan B. Anthony that she thought might be
helpful for the Blood on the River group. Way to go Hannah! 

Blood on the River

Since this group just reworked the focus of their question, all four of them were
in the library. Kailee and Mitchell were working together on a computer and had
printed out two articles, one on civil disobedience and the other titled, “How
Women Got to Vote”. The second article came from a sight titled
“Yogapeace.com” (which may be a legitimate sight, but I wasn’t familiar with it).
I cautioned the kids about using information from sources they don’t know for
sure are reliable. I let them print out the article, but told them if there was any-
thing questionable in it, they would need to verify it with another source before
using it. John had checked out a book he looked at previously about the history
of voting in our country. Dylan found a book on Ida B. Wells that he checked
out. Hopefully this group will really get going now.

That’s it for this week. PHEW! I have to admit there have been many moments
this week when I’ve felt like I’m in over my head. I know what I need (or maybe I
should say needed) to do to help things run more smoothly, but I keep running into
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the wall called “time”. There is still so much to do to finish these projects and pre-
cious little time to do it. Every day that I spend teaching the kids skills they need to
complete their inquiry is one less day for them to actually do it. Yet, without those
skills, they can’t be successful. It’s been a very eye-opening learning experience for
me. Needless to say, when I do this next year, (yes, I do mean when, not if) I will be
much better prepared and will start much earlier. I do believe the whole experience
has been a great learning experience for the kids, regardless of how their projects
turn out, so I don’t feel like a total failure. I just feel I could have done a much better
job than I have.


